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ABSTRACT
Title: An English language needs assessment of the
students at the Turkish Military Academy: A 
preliminary step toward an ESP curriculum 
Author: M. Cemal Ekinci
Thesis Chairperson: Dr. Phyllis L. Lim. Bilkent
University MA TEFL Program
Thesis Committee: Dr. Teri S. Haas, Ms. Bena Gül Peker,
Bilkent University MA TEFL Program
This study aimed at identifying the English language 
needs of students at the Military Academy, Ankara,
Turkey. In order to identify the perceived needs and 
provide trianguiation, data were gathered from three 
sources. That is. three groups— one hundred students, 
twenty graduates and ten English language teachers— were 
asked their opinion.
The three groups responded to a 23-item structured 
questionnaire which was designed according to criteria 
developed from previous needs assessment studies done at 
Bilkent University and from the Needs Assessment Guide 
(Smith,1990). Then the data were analyzed in five 
categories derived from the questionnaire. These 
categories were need for English, skills and subskills, 
instructor specialization, instructional materials, and 
focus on terminology.
As a result of the comparison of the three groups’ 
perceptions, the following results were found. First, 
learning English is perceived as very important for 
professional development. Second, among the four 
language skills, speaking and listening were perceived as 
the most needed skills for the military personnel. In
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addition to these basic skills, instruction in 
translation was reported as necessary. Third, the 
responses to instructor specialization on military 
terminology pointed to the need for further training for 
the instructors in military English. Fourth, the 
instructional materials were reported as insufficient to 
meet the needs of the learners and they were supported by 
supplementary texts. Finally, the respondents expressed 
a need for more emphasis on military English in English 
instruction at the Military Academy.
Based upon these findings several recommendations 
were made for future curriculum developments in the 
instruction of English as a Foreign Language at the 
Academy.
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CHAPTER 1 INTRODUCTION
Background to the Study
In current second language teaching and learning 
methodology, the focus has shifted from the structure of 
the language, language learning and the instructor to the 
learner, and the learner has come to be seen at the 
center of the learning/teaching process (Johns, 1979, 
cited in Celce-Murcia, 1991). Within this trend, the 
learner is seen as a vital element whose aspirations and 
needs should be taken into account in curriculum design 
(Richterich and Chancerel, 1977).
In the wake of this shift toward learner-centered 
curriculum, analysis and identification of the language 
needs of students have been a most important part of the 
language learning/teaching process. This shift is best 
reflected in the development of needs-based curriculum 
which is the result of educational research that 
constantly tries to answer the question of how to better 
serve the educational objectives (Berwick, 1990). It has 
thus been apparent that the more closely a second 
language teaching program is based on the identified 
language needs of a specified group of students, the more 
successful and efficient the course will be (Mackay,
1978).
What do we exactly mean by the term "need”? Smith 
(1990, p.6) defines need as "a gap between the current 
performance and the desired results." Hence, he
explains needs assessment as "a process for identifying 
the gaps between the educational goals that have been 
established for students and students’ actual 
performance" (p.6). Likewise, Berwick (1989) gives a 
definition of need as "a gap or measurable discrepancy 
between a current state of affairs and a desired future 
state" (p.52). Given these definitions of need, we can 
contend that a language course should be designed on a 
meticulous analysis of students’ needs.
Among approaches that strive to identify the needs 
of the learners, ESP (English for specific purposes) 
courses are characterized by a scrupulous identification 
of learners’ needs. As Johns (1979) states, "ESP’s 
greatest contribution to language teaching has been its 
insistence upon careful and extensive needs and task 
analyses for curriculum design" (p.72). In designing an 
ESP course, students’ needs are one of the most essential 
factors to be considered.
An ESP curriculum is not limited to the content of 
the language structures. That is to say, when we call 
a course as an ESP course, we do not limit this name to 
only the courses identified by their content like English 
for pilots. Not only does ESP necessitate special 
vocabulary, but it also requires special skills and 
strategies. A reasonable way of determining this 
specification is through a needs analysis. Munby (1978) 
describes ESP courses as the courses in which the 
syllabus and materials are pre-determined by the analysis
of the needs of learners. In the same vein, Hutchinson 
and Waters (1989) describe ESP as an approach to language 
teaching which proposes to meet the needs of particular 
learners.
Hence, the argument is that needs analysis is 
imperative to course designs of English for specific 
purposes. ESP and needs analysis have been two concepts 
that cannot be thought of separately. As Robinson (1991) 
argues, it is hard to label a course as an ESP course 
unless it is based on an analysis of learners’ needs. It 
is this emphasis on specification of learner’s language 
needs that gives the special name to ESP courses.
At the Military Academy in Ankara. Turkey, which is 
the main provider of officers to the Turkish Army, 
learners’ English language needs have not been analyzed 
although English occupies a considerable place in the 
curriculum of the academy. In this academy, English is a 
compulsory course among students’ academic subjects 
during their whole four-year education. The English 
courses, provided in the Foreign Language Department 
(FLD), are designed and given by the staff, who are 
officers specializing in English language teaching. The 
objective of the FLD is to improve the military students’ 
five language skills, namely reading, listening, writing, 
speaking and translation, to be employed in their future 
careers. The courses are five hours a week, two of which 
are allocated to reading, one to listening, one to 
writing, and one to speaking and translation. The
majority of the military students come from military high 
schools where there are English preparatory classes and 
they are assumed to be at the upper-intermediate level.
In the first two years in the Academy, students continue 
studying general English. Military English instruction 
is provided only to the third and fourth year students.
In the last two years, students, in their reading class, 
read Military Texts , a book from English Studies Series 
published by Oxford University Press, which contains a 
variety of topics on military issues.
When the students arrive at the academy, their 
English levels in the courses are not determined by 
means of a placement test; rather the language teachers 
determine what the students’ language levels are 
according to the high school they graduated from and 
place them in one of the two levels, advanced or 
beginners. That is, if the students have graduated from 
a high school with an English prep class, then they are 
placed in the advanced level; if the students have not 
studied English intensively at a high school with a prep 
class, they are placed in the beginners’ level. 
Accordingly, it is the teachers who decide what and how 
the students need to learn the English language. In this 
decision process of what and how the students need to 
learn English, the determining factor is the past 
experiences of the teachers in teaching since the 
students’ language needs have never been identified
formally by consulting the learners themselves.
Yet another problem is related to testing. The 
students’ success is measured by two achievement tests, a 
mid-term exam in the middle of the semester and a final 
exam in the end of the semester. These exams are 
prepared by the course teachers and attempt to measure 
the students’ achievement in the course. These 
achievement exams are multiple choice tests and do not 
measure the achievement of listening and speaking skills. 
The FLD staff prepares the exam questions and submits 
them to the school’s central testing office which 
subsequently plans the time and place of the exam and is 
responsible for the administration of it.
From the information above, it is obvious that the 
current English language curriculum of the Academy is not 
designed on the analysis of the learners’ needs. In 
addition to the above mentioned lack of a needs-based 
curriculum, according to the results of an informal 
survey made among students and teachers at the outset of 
this study, the students do not see themselves proficient 
enough to follow current international military journals 
such as Defense News and Jane’s Defense Ueekly and are 
not given any instruction on military writing rules in 
English which require special vocabulary, format and 
abbreviations and acronyms specific to the military. The 
researcher is also informed that the instruction of 
specific vocabulary and content related to military 
sciences does not adequately furnish the students with
sufficient knowledge and skills to communicate in the 
target language. That is, the limited amount of military 
English instruction they get does not seem to prepare the 
students for using English appropriately in their career.
The researcher, himself an English language teacher 
at the Military Academy, also observes a mismatch between 
the English language objectives set by the Academy and 
the level the students reach when they graduate from the 
Academy. Through years of teaching experience at the 
academy and as a result of lengthy informal discussions 
with the colleagues and graduates, it has become apparent 
to the researcher that there is an inconsistency between 
what the students are taught and what they need to do 
with the target language in their future careers.
To date, no needs analysis has been conducted at the 
Military Academy, and the objectives of the courses are 
determined by the teachers and administrators in little, 
if any. consultation with the people for whom these 
courses are intended for, that is, the learners and 
graduates. The validity of the teachers’ and 
administrators’ decisions pertaining to course designs 
needs to be validated against some other sources like 
students and graduates. Mackay and Mountford (1978) 
state that "when needs are clear, learning aims can be 
defined in terms of these specific purposes" (p.3).
Given that the learners must be central to the 
teaching/learning process, their needs, motives and 
expectations in learning English as a foreign language
must be taken into consideration to determine specific 
educational purposes. However, limiting the study to 
only an analysis of students’ perceptions of their own 
needs will be too narrow in its scope. As Smith (1990) 
states. "Appropriate documentation of student needs 
should be based on data from multiple sources rather than 
placing heavy reliance on one or two sources" (p.l7).
Purpose of the Study
Therefore, this study aims at identifying both 
student-perceived needs and English teachers’ perceptions 
of their students’ needs. In addition to students and 
English language teachers, graduates’ perceptions will 
also be investigated to determine how the English courses 
should be tailored to the future needs of the learners.
These three perceptions of need will then be 
compared. The results obtained from this study will be 
used to identify deficiencies in the existing 
curriculum and then recommendations will be made for 
introducing amendments to the curriculum.
Research Questions
This study will try to answer the following 
questions:
a) What do the military students at the Military Academy 
perceive their English language needs to be?
b) What do the language teachers perceive the English 
language needs of the military students to be?
c) What do the graduates perceive as the English 
language needs of the military students?
8CHAPTER 2 REVIEW OF THE LITERATURE
In this chapter, in order to clarify how needs 
analysis is imperative to ESP course designs, an account 
of the historical development of ESP out of English 
Language Teaching (ELT) will be given. Following that, 
the literature on what need and needs assessment mean and 
what the current approaches to needs analysis are will be 
reviewed in order to reach a definition of the needs 
assessment for this study.
The Origins of ESP
It is obvious that the world is not the same as it 
was before the Second World War ended in 1945. The Second 
World War brought about noteworthy changes in the world 
of science, economy, and technology in our world like 
the foundation of the United Nations. The foundation of 
the United Nations by itself created a need for an 
international language through which the countries could 
communicate. These enormous developments in technology 
and commerce and international relations created a need 
for an international language to be employed in those 
areas, and the determining factor that gave English the 
role of an international language was the economic power 
of the United States. As a result, a lot of people, for 
example business people, doctors and mechanics needed 
English to carry out their profession. Since they also 
felt the need to catch up with the recent developments, 
these people demanded to learn English specific to their
professions in the most effective way. Thus, ELT could 
not escape this capitalistic trend which sharply 
emphasized cost and profit in all aspects of life. That 
is, ELT had to abide by the demand and supply principle 
accordingly. The result was an emphasis on cost- 
effective courses with clearly defined goals for specific 
populations of students. The design of ESP courses is 
one result of the developments which started in those 
days and have continued until today. Hutchinson and 
Waters (1989) put it as follows, “whereas English had 
previously decided its own destiny, it now became subject 
to the wishes, needs and demands of people other than 
language teachers" (p.6). So, it has been necessary to 
consider the learners’ perception of their own need in 
the design of language programs.
In addition to the effect of the developments 
mentioned above in the emergence of ESP, recent 
developments in linguistics contributed to the emergence 
of language courses designed for specific populations; 
attention in language teaching shifted away from the 
linguistic structures to discovering the ways in which 
language is used in real communication (Widdowson, 1978). 
It was found that language varies considerably from one 
context to another. If language varieties are dependent 
upon the context, it follows that the features of 
particular contexts can be determined and made the basis 
of a learner’s course accordingly. In the same vein.
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Finocchiaro and Brumfit (1983) indicated that language, 
according to new teaching approaches, was more 
appropriately classified in terms of what people wanted 
to do with the language (functions) and in terms of what 
meanings people wanted to oonvey (notions) than in terms 
of the grammatical structures as in traditional language 
teaohing models. These developments in linguistics also 
gave impetus to changes in the design of syllabi and to 
the development of English courses for specific groups of 
learners.
Changing views in educational psychology also 
contributed to the development of ESP. Rodgers (1969, 
cited in Hutchinson and Waters, 1987) emphasized the 
significant role of the learners and their attitudes to 
learning. He argued that learners had different needs 
and interests and that a course relevant to those needs 
and interests had a greater chance of success. Likewise. 
Richterich and Chancerel (1980) placed the learners with 
their different needs and interests in the very center of 
language teaching and learning process. This brought 
about the necessity of identifying the learners’ needs. 
Once the learners’ needs were identified, the choice of 
syllabus content could be made. The idea was that if the 
learners were central to language learning, then their 
real needs should shape what would be taught.
To sum up, the demands of our developing world, 
the shift in linguistics from a structural to a 
functional view and more emphasis on the learner in
educational psychology have all contributed to the rise 
of ESP as a popular language teaching approach.
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Needs Assessment
Definition of Need
As the learner has come to be perceived in the core 
of the language teaching and learning process, it has 
been necessary to identify the language needs of the 
learner. Before dealing with this identification process 
of the learners’ needs, we need to define what need is. 
Smith (1990) defines need as a fracture between current 
attainment and requested outcome. Hutchinson and Waters 
(1989) make a basic distinction between target needs 
which are what the learner needs to do in the target 
situation and learning needs which are what the learner 
needs to do in order to learn a language. Under the 
target needs they place necessities, lacks and wants. By 
learning needs they mean the conditions of the learning 
situation and the learners’ knowledge, skills and 
strategies.
Pratt (1980) defines need in terms of a deficit, as 
a discrepancy between an actual and an optimal state.
The optimal state is a condition considered desirable for 
the learner, while the actual state is the learner’s 
present condition. Pratt names this approach to need as 
"discrepancy needs." In addition, he draws a distinction 
between needs and wants and interests. Where a want or 
desire is always conscious, needs are not necessarily
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perceived by the subject. Therefore, the task of the 
curriculum developer is to identify those needs of which 
the learner is not aware.
To Richterich and Chancerel (1980), "needs are not 
fully-developed facts. They are built up by the 
individual or a group of individuals from an actual 
complex experience. They are in consequence, variable, 
multiform and intangible" (p.9). As needs naturally 
develop and change in accordance with the actual 
experience, they suggest that identifying needs be a 
continuous process.
Robinson (1991), on the other hand, puts forward 
two types of need: goal-oriented and process-oriented 
need. Goal-oriented needs refer to the learner’s study 
or job requirements, that is. what the learner has to be 
able to do at the end of the language course. A process- 
oriented definition of needs considers what the learner 
needs to do to actually acquire the language.
Given the above considerations, wee see that needs 
are determined by both what is demanded by the learners 
during language instruction and what they are expected to 
do with the language they have learned. Whatever 
definition of needs a researcher would choose, he or she 
should ascertain what type of needs to investigate about 
before starting the survey.
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Definition of Needs Assessment
Once various definitions of need are investigated 
and one or two of them are chosen as appropriate to a 
particular situation, the problem is how to reveal and 
assess the needs. To Robinson (1991), needs assessment 
is a method of comparison. In this method of comparison, 
needs are identified by comparing the present state of a 
curriculum or an organization and the desired or target 
state in which learners have to survive with the language 
they learn. Thus, in Robinson’s model, needs analysis 
compares the information from two sources: the present 
situation and the target situation. If a mismatch 
between the information from the two sources occurs, it 
would be indicative of lacking instruction which does not 
meet the needs of the investigated group of learners.
Smith (1990) gives a somewhat different definition 
of needs assessment to that of Robinson. To him, needs 
assessment is "a process for identifying the gaps between 
the educational goals that have been established for 
students and students’ actual performance. These gaps 
can be used to determine students' needs. Then, needs 
can be identified by comparing goals, objectives, and 
expectations of a system with the data that shows the 
current performance” (p.6).
From the definitions above we may conclude that 
needs assessment is a type of survey the purpose of which 
is to identify the gaps between what is desired and what
in
is actually performed in an institution. Through the 
identification of the gaps, the needs of that 
institution can be determined.
Needs Assessment and ESP
In designing curriculum materials for ESP. assessing 
the learner’s needs is a first step. Schmidt (1983) warns 
that ” if we do not take this step as our point of 
departure, we run the risk of producing a course for an 
audience which does not exist, or for an audience who 
would not require this type of course" (p.l99).
Actually, it is hard to define any language course 
without a need: even in a General English course needs 
can be specified. To Richterich and Chancerel (1980), 
needs assessment is the first step in setting up the 
goals and objectives for any language program. After 
formulating the objectives, content which conforms to the 
identified needs of students is selected and organized.
In other words, objectives are set according to the needs 
of students.
In addition to the role of needs assessment in 
curriculum planning, its significance in providing 
information on selecting appropriate materials to be used 
in the teaching process cannot be denied (Johns, cited in 
Celce-Murcia. 1991). The result of needs assessment give 
recommendations for materials that suit the learners, 
which motivate them for further study.
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Having argued for the necessity for needs assessment 
in any language program, one may ask the question what 
makes ESP more associated with needs analysis than 
General English courses? To Hutchinson and Waters 
(1989), ESP courses are identified by their insistence on 
poring over the question "Why do the learners need 
English?" It is true that in General English courses 
there is always some need. However, in contrast with 
ESP, no one is concerned about determining such a need.
In other words, despite the existence of the need, none 
of the parties involved such as learners, sponsors and 
teachers is aware of it. Thus, to Hutchinson and Waters. 
ESP courses are characterized by this "awareness of need" 
rather than by their content. Having this awareness in 
mind, the content of ESP courses are tailored to the 
needs of the learners.
The Parties Involved in Needs Assessment
To decide on whom to include in needs assessment is 
the next problem which a researcher has to solve. A 
number of researchers agree that all parties involved in 
the language teaching and learning process are equally 
responsible for the identification of learners’ language 
needs. Among them, Richterich and Chancerel (1980) 
suggest the identification of needs be done by the 
learners themselves, by the teaching establishment, and 
by the user-institution, Richterich and Chancerel insist 
on the importance of an agreement on these needs between 
the learner, teaching establishment, and/or user
16
institution.
The idea of triangulation of data in needs 
assessment finds support from other researchers as well. 
The National Center for Industrial Language Training 
(NCILT) (cited in McDonough, 1984), for example, argues 
that the three groups, the learners, teachers and 
administrators, must be included in any needs assessment. 
They contend that information from these three sources is 
contributory rather than conflicting in the teaching 
process and propose a triangle for needs assessment:
Student-perceived
needs
Figure 1 . A needs assessment triangle (from McDonough, 
1984, p.38).
In the same vein. Smith (1990) proposes that in 
needs analysis the data gathered should be adequate in 
quantity, depth and all data sources should be carefully 
identified. Heavy reliance on one or two sources rather 
than multiple sources jeopardizes the appropriateness of 
the documentation of student needs. In addition, 
Alderson and Scott (1992, cited in Alderson and Beretta, 
1992) propose that the notion of triangulation is 
essential in evaluation. To them, a researcher should
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gather data from a variety of sources, so that the 
findings can be confirmed across the sources.
After defining the potential sources of data, the 
next step is to determine what kind of need we need to 
seek. Hutchinson and Waters (1989) suggest that 
considering only the target situation needs lacks 
validity. They emphasize that both the target situation 
needs and the learning needs must be taken into account. 
The analysis of the target situation needs is concerned 
with language use. But we also need to know about 
language learning. In other words, analysis of the target 
situation tells us what people do with the language. 
However, we also need to know about how people learn to 
use the language.
Examples of Needs Assessment Studies 
In assessing the language needs of a given 
population, the choice of the method to be employed is 
important as well. The results of all needs assessment 
studies might be questioned as regards the issue of 
external validity. That is to say, since a certain needs 
assessment study aims to identify the needs of a certain 
population, the identified needs as a result of the study 
would hardly be generalized to other populations. Thus, a 
needs assessment researcher should be more concerned about 
the internal validity of the study than the external 
validity. In other words, the methodology employed will 
either increase or decrease the internal validity of the
18
study. There are various methods the curriculum developer 
can begin with to assess the needs of a given population. 
Different researchers employed different methods to 
analyze learners’ needs.
Schmidt (1983) did a case study of the needs in 
lecture comprehension and essay test writing for a non­
native speaker of English studying business administration 
in an American university. She found the needs of the 
subject student to be: to understand the implicit 
relationships between terms in a table, to be able to deal 
with a new concept and new vocabulary, and to be able to 
express generalizations or definitions in an essay exam. 
She proposed that the advantages of the case study as a 
needs assessment method are the possibility of an in-depth 
study over a period of time, the opportunity to appeal to 
the student’s intuitions about his or her difficulties and 
needs in more detail than in the oral interview or 
questionnaire, and the occasion for the researcher to do 
direct observation of the student in the classroom to gain 
insight into the student’s own methods of learning.
Unlike Schmidt, Mackay (1979), in his study at the 
National Autonomous University of Mexico, preferred using 
two versions of structured interviews, one for the 
teaching staff and one for the students as his main data 
gathering instrument. The reason why he chose the 
interview as an instrument rather than questionnaires was 
that he anticipated some deficiencies in the 
administration of questionnaire. When the students were
19
left alone in responding, they had either returned the 
questionnaire with some questions left blank or they had 
misunderstood the questions. Therefore, in order to avoid 
this drawback, he decided to conduct face to face 
interviews during which he jotted down the responses as 
soon as they were delivered. The second instrument he 
used in this study was criterion-referenced tests for 
measuring the development of students who had taken a 
specially prepared course. His aim in this needs analysis 
was to identify any discrepancy between the needs as 
stated by the professors and those as stated by the 
student population. At the end of the study he came to 
the conclusion that a course tailored to the needs of the 
students as a result of needs analysis can make a 
difference in the language teaching and learning process.
Similarly. Lombardo (1984) carried out a survey in 
the Faculty of Economics of the Libera Universita 
Internazionale degli Studi Sociali (LUISS) in order to 
identify students’ attitudes toward and their needs in the 
English courses. She elicited information from two groups, 
teachers and students, by using a 39-item questionnaire. 
Among her findings, an interesting discrepancy was that 
while professors perceived reading as a very important 
language skill to be improved, the students assigned 
little importance to reading.
Alagbzlu (1994), in her needs assessment study at the 
Medicine Faculty of Sivas Cumhuriyet University in Turkey, 
preferred using both interviews and questionnaires in
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order to elicit information from the respondents. In the 
study, she chose three groups as respondents: students, 
language teachers and administrators. As a result of the 
analysis of the responses, she found out that the most 
important skills for medicine students in that particular 
faculty were reading and translation.
As can be seen from the argument above, there seems 
to be no one best method for assessing students’ needs.
The choice of a method for needs assessment is determined 
by the researcher, the time available, and the material 
resources. The divergent findings in the different needs 
assessment studies mentioned above also seem to verify the 
point that the results of needs assessment studies can 
scarcely be generalized, and that the method the 
researcher employs enhances the internal validity of needs 
assessment studies.
Conclusion
Assessing the needs of learners is a unique way of 
finding criteria for reviewing and evaluating the 
existing curriculum (Richards. 1984), as needs assessment 
is a means of gathering sound information about learners, 
the institution and the teaching staff. It can also give 
us reliable information about learning conditions of 
learners. Because assessment is an ongoing process, it is 
not limited to a certain period of time. As Richterich 
and Chancerel (1980) argue, it may be reasonable to 
conduct a needs assessment when the curriculum is in
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operation (during the course: that is. formative) and also 
after the curriculum has been put into practice (after the 
course: that is, summative).
This study is basically a summative English language 
needs assessment at the Military Academy, for the subjects 
who participated in the survey were 4th year students in 
the last month of their education in the Academy, the 
graduates from the Academy, and the English language 
teacher. However, virtually the line between the 
formative versus summative evaluation is not so sharp, and 
an evaluation may possess characteristics of both types of 
needs assessment, as has been the case with this study.
The students and graduates gave the study its summative 
characteristics while the teachers, since they were not at 
the end of some process and were still teaching English at 
the Academy, contributed to the survey in a formative 
sense. In addition to its both summative and formative 
characteristics. this study proposes to identify the needs 
of the military students at the Military Academy by 
collecting the data from three different sources as was 
suggested by Smith (1990). Upon the comparison of the 
responses of the three groups, goal-oriented and process- 
oriented needs profile for the military students will be 
drawn,
CHAPTER 3 METHODOLOGY 
Introduction
The purpose of this study was to investigate what 
the English language needs of military students in the 
Military Academy were as perceived by the three groups in 
the teaching and learning process and in the target 
situation, namely English language teachers and fourth- 
year students in the Military Academy and military 
officers (graduates) in the Army. Once the English 
language needs were identified, the pedagogical 
implications of these needs were examined and 
recommendations on the present curriculum were suggested.
In order to draw the English language needs profile 
in the Military Academy, a needs assessment involving 
three different groups was conducted. This was 
a descriptive study and data were collected through 
three versions of structured questionnaires.
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Respondents
Three groups were used as respondents in this study. 
The first group consisted of 100 out of 450 fourth-year 
military students studying English in the advanced level 
in the Military Academy. Since the students in the 
beginners level constituted a very small portion of the 
whole population and they were not given ESP courses, 
they were excluded from the scope of this study. The 
subjects’ ages ranged between 22-24 and all were male as 
there were no female students among the students in the
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fourth year. In the selection of military students for 
this study, the stratified random selection method was 
employed (Johnson. 1992), That is, 10 students from 10 
basic military branches (infantry, armor, artillery, 
engineer, signal, gendarme, transportation, 
quartermaster, map and ordnance) were randomly selected 
so as to gather data from the different specialization 
groups of the whole student population. The rationale 
behind selecting fourth-year students was that these 
students were in their last year in the Academy and they 
had thus covered the whole English language program of 
the school. Thus, it was assumed that they would have a 
thorough idea about the program.
The second group involved 10 out of 25 English 
language teachers who teach English to military students 
at the Military Academy. All language teachers had at 
least four years of teaching experience in the academy. 
For this group, the method of random sampling was chosen. 
In order to randomly select subjects among the teachers, 
all names were written on paper sheets and put in a bag, 
and ten names were drawn.
The third group of subjects was graduates. In the
selection of the graduates the stratified random sampling
method was utilized, as a result of which 20 graduates
were given questionnaires. Work experience in their 
* ·
career was also considered in selecting the graduates, 
and the graduate respondents were chosen among those with 
at least six years of professional experience in their
fields so that they would have a deeper understanding of 
English language needs in career positions in the Army. 
All the graduates in this study had taken English courses 
in the advanced level in the Military Academy.
2a
Materials/Instruments
Due to the great number of the population of the 
respondents, it was decided that the most feasible way of 
gathering data was through structured questionnaires.
So, the main data elicitation instruments were three 
versions of structured questionnaires.
In the questionnaire design, a variety of sources 
were exploited such as Mackay’s (1978) study, Richterich 
and Chancerel’s (1977) study, Smith’s Needs Assessment 
Guide (1990), Munby’s "Communication Needs Processor" 
(1978), and previous needs assessment studies done by 
Bilkent University MA TEFL students (Nuray K. Alagbzlu, 
1994 and Evrim Ostunluogiu, 1994). The questionnaire 
items were adapted from these sources considering the 
results of informal interviews with the teachers, 
students, and graduates both at the outset of this study 
and during the item writing process. Questionnaires for 
the students and the graduates were translated into 
Turkish by the researcher and back-translated into 
English by one of the English teachers at the Academy who 
was not a respondent in this study to make sure that the 
Turkish translations of questions carried the same 
meaning. To ensure that the subjects understood the
questions properly, questions were given in English with 
their Turkish translation following immediately on the 
same questionnaire sheet, so that the respondents had the 
opportunity to cross-check their understanding of the 
questions. Questionnaires for the language teachers were 
in English.
As regards the content of the data elicitation 
instrument, the questionnaires included yes/no questions, 
multiple choice questions and items to be ranked in order 
of importance and difficulty using the Likert scale 
(Likert, 1932) with an "other" option provided. The 
majority of the questionnaire items investigated the four 
language skills and translation. In addition, the survey 
looked for data concerning course materials, teacher 
proficiency, and the respondents’ overall opinions about 
why the military students need English.
All three versions of questionnaires had 23 items. 
Every single item was common to all versions of the 
questionnaires so that it would be convenient to compare 
the answers from three different sources. In other words 
an item which elicited certain information in a 
questionnaire was present in the other two versions to 
make sure that they were directly comparable.
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Procedure
In order to ensure the reliability and the clarity 
of the items and instructions in the questionnaires, the 
questionnaires were piloted on 20 percent of the
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population, that is, on 20 students, 4 teachers and 8 
graduates, to determine further changes and revisions 
toward the final versions of the questionnaires. The 
pilot-testing revealed that the respondents had 
difficulties in ranking the subitems according to their 
importance and difficulty. Thus, instead of forcing the 
respondents to rank importance or difficulty to a subitem 
it was decided they should respond according to the 
Likert scale. The subjects who participated in the 
piloting process were not included in the main 
administration phase.
Toward the end of second term of the academic 
year, in April, 1995, after permission from the 
administration to administer the questionnaires in the 
classrooms was obtained, 100 military students completed 
the questionnaires in different sessions. The researcher 
was present in the room, first to explain the rationale 
for the survey and then to assist them with problems in 
interpreting the meaning or format of questions while 
completing the questionnaire. The respondents were told 
not to write their names on the questionnaires. The 
completion of the questionnaire by the students took 
approximately 45 minutes. The researcher collected all 
the questionnaires upon completion.
The next phase of data collection was the completion 
of the questionnaire by the teachers. Ten language 
teachers were given the questionnaires with a cover page
explaining the reasons for this study by the researcher 
himself and they completed the questionnaire at their own 
convenience in April, 1995.
Similarly, the graduates were given questionnaires 
and asked to complete them by the middle of May, 1995. 
Upon completion, the researcher visited the respondents 
and collected the completed questionnaires.
In order to further enhance the reliability of the 
responses, the respondents were assured of 
confidentiality. That is, they were assured that their 
responses would not be used for any other purposes than 
for this study.
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Data Analysis
Due to the fact that this was a descriptive study, 
data were analyzed by employing descriptive statistics 
such as frequencies and central tendencies (Seliger and 
Shohamy. 1990.) In other words, the two question types 
in the questionnaires were analyzed as follows: For the 
questionnaire items with the Likert scale format, mean 
scores and standard deviations were calculated by 
entering the data into the computer and using a 
statistical program named the Statgraf. The second type 
of questionnaire items, that is to say yes/no and 
multiple choice answers, were analyzed by percentages and 
frequencies. Following the computer work, tables and 
graphs were drawn to show the results. Since the three 
questionnaires were devised to elicit similar information
28
from language teachers, military students and graduates, 
the responses from all three groups were analyzed 
together and the frequency of responses, the percentages 
of responses from students, teachers and graduates and 
the mean scores were displayed in the same tables and 
figures.
Finally, due to low response rate, the responses to 
the open ended parts of the questionnaire items, that is 
the "other" options, were analyzed and reported within 
the analysis of each questionnaire items rather than 
a separate analysis.
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CHAPTER a ANALYSIS OF THE DATA
Introduction
This chapter is allocated to the presentation and 
analysis of the data gathered from 100 military students. 
20 graduates and 10 English language teachers through a 
23-item questionnaire.
The questionnaire consisted of two types of 
questions. The first group consisted of items which 
asked about language skills and need for English (items 
one through thirteen) with Likert scale categories (from 
1 to 5; 1 representing "not important or difficult at 
all" and 5 standing for "extremely important or 
difficult"). The responses to these items were analyzed 
and entered into the computer, and their means, standard 
deviations across responses and percentages for each 
response were calculated by means of a data processor 
program, the Statgraf. At the end of each question there 
was also an "other" option. The responses to this option 
were analyzed for content and were reported within the 
analysis of the related items.
The other type of questions were multiple-choice and 
yes/no questions, the responses to which were analyzed by 
calculating their frequencies and percentages of 
responses to each response alternative. The results were 
then displayed in tables and figures to enable the 
comparison of the data from the three different groups, 
that is to say students, graduates and teachers.
All groups responded to a version of the same 
questionnaire which was minimally modified according to 
the perceived needs of the group addressed. The 
teachers’ questionnaire was given in English whereas 
the students’ and graduates’ versions were in English 
with the Turkish translation (see Appendices) .
The questions in the questionnaires fell into five 
categories: need for English, skills and subskills, 
instructional materials, focus on military terminology, 
and language instructor specialization. The following 
table displays the distribution of questionnaire items 
into the five categories.
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Table 1
The Cateaorization of Questionnaire Items.
Category I tern
1 Need for English 11. 115, 123
2 Skills and subskills 12. 13. la. 15, 16, 
19. n o .  111. 112, 
122
17,
113,
18
117.
3 Instructional materials 118, 119, 120, 121
U Instructor specialization 114
5 Focus on terminology 116
N.d_t.e· I = Item
Analysis of Questionnaires 
The questionnaires were analyzed according to the 
five categories mentioned above. Thus, the order of the 
analysis of the questionnaire items follows the order of 
the categories.
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This section first presents the data concerning the 
three groups’ perceptions of why they need English (Table 
2) followed by a discussion of these responses.
Secondly, in Table 3, the responses of the three groups 
as to the relationship between knowing English well and 
success in career are presented in freguencies and 
percentages. And finally, the three groups’ responses to 
the needed level of English are presented in freguencies 
and percentages (Table 4) followed by the discussion of 
results.
As seen in Table 1, three items fall into this 
category. Item 1 asked the respondents why they need 
English. The mean scores and related standard deviations 
of responses from the three groups are displayed in Table 
2. As the highest mean scores in the students’ responses 
are ¿i.3 and ¿1.3 and their standard deviations are below 
1.00, we can infer that the students’ main purposes in 
learning English are to communicate with foreigners and 
to be sent abroad for professional development. In 
addition, there is homogeneity within the group as 
becomes apparent from the standard deviation. The 
graduates’ responses showed a similar tendency to the 
student’s responses, indicating the most important 
purposes for their learning English as communicating with 
foreigners and being sent abroad for professional 
development.
Category 1: Need for English
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Table 2
Purposes for learning English dl').
Group
Ss (n=100) Gs (n=:20) Ts (n= 10)
Purpose SQ M M SD
Understand
lectures 3.1 1.21 3.25 1.25 2.5 .70
Take part in 
discussions 3.1 1.14 3.05 1.09 2.8 1.03
Read related 
materials 3.87 1.00 4.2 1.00 4.9 .31
Write answers 
or reports 3.3 1.11 3.15 1.08 3.4 .69
Communicate 
with foreigners a.3 .90 4.25 .96 3.6 .84
Be sent abroad a.3 .96 4.35 .74 4.8 .42
Know people from 
other cultures 3.7 1.07 3.5 1.00 2.6 .84
Note. 1-not important at all. 5-extremely important:
Ss= Students. Gs= Graduates, Ts= Teachers: M= Mean 
scores. SD= Standard deviations.
On the other hand, the teachers’ responses displayed 
the fact that while the students need English to be sent 
abroad, they also need it to read materials related to 
their special field in English. All the three groups 
showed agreement on one common point. All of the 
teachers, 85% of the graduates and 82% of the students 
ranked the item "to have a chance to be sent abroad" as 
"very important" or "extremely important." The last 
three subitems in Table 2 , "communicate with foreigners, 
"be sent abroad" and "know people from other cultures", 
are not actually distinct categories as will be discussed
in Chapter 5. As regards the "other" option in this 
item, one graduate and three students added their 
comments on their purposes for learning English. They 
reported that they needed English to read materials in 
English not only limited to their area of study. The 
responses to the "other" option in Item 1 seemed to imply 
a concern for personal development through studying and 
reading English texts and thus being more informed about 
the developments in areas other than the military in the 
world. The three groups’ responses to Item 1 are 
compared in Figure 2.
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ULs TPIDs RRMs WAoRs CWFs BSA KPFOCs P u rp o s e
Ss (n = 100) ■ 3.1 3,1 3,87 3,3 4.3 4.3 3.7
Ga (n = 20) d 3,25 3,05 4,2 3.15 4.25 4.35 3.5
T8 (n = 10) □ 2,5 2,8 4,9 3.4 3.6 4.8 2,6
ULs Understand lectures
TPIDs Take part in discussions
RRMs Read related literature
WAoRs Write answers or reports
CWFs Communicate with foreigners 
BSA Be sent abroad
KPFOCs Know people from other cultures
Figure 2 . Purposes for learning English (II).
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Item 15 (Table 3) asked the respondents how related
they perceive knowing English well to their profession in
the military. Sixty-six per cent of the students and 65%
Table 3
Relation between knowing English well and success in
career (IIS') .
Group
Ss (n=100) Gs (n=20) Ts (n=10)
Response f % f % _f %
Very closely 
related 28 28 8 40 2 20
Related 38 38 5 25 7 70
Related to a 
little extent 29 29 7 35 — -
Not related 
at all 5 5 — — 1 10
Total 100 100 20 100 10 100
Note. Ss= Students, Gs= Graduates, Ts= Teachers
of the graduates stated that mastery of English is "very 
closely related" or "related" to success in their career, 
whereas, from the teachers point of view, 90% of them saw 
English related to professional achievement in the 
military. On the other hand, there is agreement among 
the three groups; the majority did not accept the idea 
that English is not related at all. 5% of the students, 
none of the graduates and 10% of the teachers thought 
that English was "not related at all" to professional
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development. Figure 3 presents the percentages of the 
groups’ responses to Item 15.
Q 80
YtRT CL0S£LT B Q >TE0 RQ ATtO n o .TO  A ISIVS tXT. tC T BtlATtO AT A U
Ss (n=100) ■ 28 38 29 5
Gs (n=20) OH 40 25 35 0
T s(n =10) □ 20 70 0 10
Response
Figure 3 . Relation between knowing English well and 
professional mastery (115).
In Table H the subjects’ responses to the item (Item 
23) which sought an answer to the question what level of 
English is needed in order to perform one’s career 
sufficiently in the military are presented. The responses 
indicated that the majority of the groups considered 
advanced level as the sufficient level of English one 
should have in the military. Seventy-six per cent of the 
students, 70% of the graduates and 70% of the teachers 
had a shared understanding of the required level.
oo
Table a
Required Level of English ('I23~)
Group
Level
Ss
f
(Q=100)
%
Gs(n = 
_ f
^20)
%
Ts (n= 
f
10)
%
Native speaker 18 18 2 10 2 20
Advanced 76 76 la 70 7 70
Intermediate 6 6 3 15 — —
Beginning — — 1 5 1 10
Total 100 100 20 100 10 100
Note. Ss= Students. Gs= Graduates, Ts= Teachers
The required levels of English as perceived by the three
groups are presented in Figure 4.
u
Native Speaker Advanced Intermediate Beginning F
Ss (n=100) ■ 18 76 6 0
G s(n =20) 1 10 70 15 5
Ts (n=10) □ 20 70 0 10
Figure 4 . The required level of English (123).
Category 2: Skills and subskills.
The focus of this section is the items which 
investigated the importance of the language skills and 
subskills for the three groups and the difficulties 
the students and the graduates have in these skills.
Table 5 presents the ranking of language skills by the 
three groups in mean scores. The same mean scores of the 
groups are illustrated in Figure 5 on a bar graph.
In response to Item 2 (Table 5), the students and 
graduates expressed speaking and listening as their 
uppermost priorities. Within this prioritization,
Table 5
Rating of Language Skills (12).
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Skill
Group
Ss
M
(n=100)
SD
Gs (n.= 
M
20)
SO
Ts (n= 
M
10)
Reading 4.13 .79 3.90 1.11 4.60 .69
Listening 4.47 .79 4.25 .85 4.50 .52
Writing 3.91 .87 3.95 .82 3.70 .82
Speaking 4.85 .51 4.70 .57 4.50 .70
Not^. 1-not important at all, 5-extremely important; 
Ss= Students, Gs= Graduates, Ts= Teachers; M= Mean 
scores, SD= Standard deviations.
speaking is the most important skill for the students and 
graduates with the mean scores of 4.85 and 4.70 
respectively. Teachers, on the other hand, while 
acknowledging the fact that reading was the most
important skill the military students needed, thought 
that listening and speaking were not far less important 
than reading with the mean score of ^.50. An overall 
look at Table 5 suggests that the four skills approach 
which is at present practiced in the Military Academy is 
valid on the condition that the emphasis on the four 
skills be modified in favor of speaking and listening 
skills. That is, the results imply that speaking and 
listening skills should be emphasized more within the 
present curriculum which only allocates one out five 
hours of English a week to speaking and listening. Figure 
5 displays the comparison of the mean scores of the three 
groups concerning the rating of the four language skills 
in terms of importance.
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R«ac0ng Listening Writing Speaking
Ss (n =  100) ■ 4 .1 3 4 .47 3.91 4 .85
G s (n = 2 0 ) m 3.9 4 .25 3.95 4 .7
Ts (n =  10) □ 4 .6 4 .5 3.7 4 .5
Figure 5 . Comparison of mean scores of language skills
( 12) .
The following four tables (Tables 6, 7. 8. 9) show 
the mean scores of the three groups for the items 3, 4, 
5, 6 which ask about reading skills.
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Table 6
Difficulties in Reading English (131.
Group
Ss (n=100) Gs (q :=20) T s (n=10)
Difficulty M SD M SD M SD
Sentence structure 2.66 .94 2.80 .89 3.50 1.08
Grammatical forms 2.84 .93 3.05 1.09 3.60 1.07
Technical
vocabulary 3.96 .89 3.45 1 . 14 3.80 .91
Military reading 
materials 2.99 .83 2.70 1.08 3.40 1.34
Reading materials 
in general 2.49 .77 2.50 .82 3.10 1. 10
Npjte. 1-not difficult at all. 5-extremely difficult:
Ss= Students, Gs= Graduates, Ts= Teachers.
Item 3 (Table 6) investigated the three groups’ 
perceptions of how difficult some reading subskills were 
for them. The meaning of technical vocabulary is the 
most important source of difficulty in reading for all 
the three groups. This may point to the need for more 
instruction on reading military texts and more emphasis 
on military terminology although the teachers seem to 
think sentence structure and grammatical forms are also 
major sources of difficulty in the students’ reading 
comprehension.
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In addition to the responses to the subitems with 
Likert scale in Item 3, three students responded to the 
"other” option. The sources of difficulties in reading 
expressed by these students were understanding idioms, 
insufficient vocabulary knowledge and understanding 
informal English. Since these responses constitute only 
3% of the whole student respondents, it is hard to 
generalize these sources of difficulty to the whole 
population of respondents. In order to find out 
if these difficulties can be generalized, these comments 
can be added into the questionnaire for further needs 
assessment studies in the Military Academy,
Item 4 (Table 7) asked the respondents which reading 
skills were necessary for them. Whereas "understanding 
Table 7
Necessary Reading Skills (141.
Group
Ss (n=100) Gs (n-=20) Ts (n=10)
Reading skills SD M SD M SD
Understand the 
main idea 4.54 ,75 3.90 1 . 16 3.90 1.28
Understand in 
detai1 3.55 .97 3.20 1.09 3.70 .67
Make inferences 3,28 1.14 3.30 1.00 4.30 .82
Understand charts 
and diagrams 2.71 1.04 2.70 1.08 3,30 .94
Make summaries 3.52 1.02 3.40 .96 4.00 .94
Note. 1-not important at all, 5-extremely important; 
Ss= Students, Gs= Graduates, Ts= Teachers;
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the main idea" got the highest mean scores from the 
students and graduates (4.54 and 3.90), "making 
inferences about a reading passage" was the most 
necessary reading skill from the teachers’ point of view. 
In addition, the students and graduates did not regard 
"understanding the information in diagrams and charts" as 
a necessary skill, whereas the teachers considered this 
skill as an important one in reading skills. Another 
interesting finding was that the three groups agreed upon 
the importance of "making summaries" in reading with mean 
scores from 3.40 to 4.00. In the open-ended part of this 
item, only one student responded to the "other" option.
He reported that "reading quickly and effectively" was a 
necessary reading skill. Actually this response is 
related to the subitem "not trained to read effectively" 
in Item 5, which was found to be the most important 
source of difficulty in reading by the three groups.
According to the responses to Item 5 (Table 8) which 
asked about the reasons for having difficulties in 
reading, the three groups agreed upon the reason "not 
being trained to read effectively" as the most important 
source of having difficulties while reading. Comparing 
the analysis and data provided in Table 8 and Table 9, it 
can be concluded that there is a strong need for the 
instruction of reading strategies in the Military 
Academy.
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Reasons for Having Difficulties in Reading els’).
Table 8
Group
Ss (n=100) Gs (q := 20) Ts (Q=10)
Reason M SO M SD
Not taught
specific
vocabulary 2.64 1 .13 2.90 1.02 3.30 .94
Not taught 
general grammar 
and vocabulary 2.61 1.20 2.95 1 .19 3.20 .91
Not trained to 
read effectively 3.66 1.24 3.70 1.08 3.90 .87
Poor English 
background 2.68 1.28 2.95 1.66 3.60 1.34
No t e . 1-not important at all, 5-extremely important; 
Ss= Students, Gs= Graduates, Ts= Teachers.
According to the teachers, the second most important 
reason for the students’ having difficulty in reading was 
their poor English language background. The teachers at 
the Military Academy did not think that the military 
students arrive at the Military Academy with sufficient 
English language instruction. This would suggest again 
that the language instruction at the Military Academy 
should be modified so that the students would have the 
opportunity to improve their assumed upper-intermediate 
level of English as they finished the military high 
schools. However, the students and the graduates did not 
share this opinion of the teachers. In addition, while 
the graduates and the students focused on "not being 
trained to read effectively" as the major source of
having difficulty in reading, the teachers saw multiple 
sources.
As for the "other" option, four students expressed 
that the sources of difficulty in reading were "not 
having the habit of reading," "lack of instruction in 
informal English," "insufficient vocabulary knowledge," 
and "little emphasis on English instruction." These 
points should also be considered by the program 
developers in the Academy.
In response to Item 6, the majority in the three 
groups expressed that military students needed 
instruction on reading strategies (Table 9). This
Table 9
Nppi-1 fnr Reading Strategies Instruction (Th^ .
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Group
Ss ( n = 1 0 0 ) Gs ( q = 2 0 ) Ts ( Q = 1 0 )
Response f % f % f %
Yes 93 93 14 70 9 ■ 90
No 5 5 6 30 1 10
No response 2 2
Total 1 0 0 1 0 0 2 0 1 0 0 10 1 0 0
Note. Ss= Students. Gs= Graduates, Ts= Teachers
implies that reading strategies like skimming, scanning, 
making inferences and such should be emphasized in the 
English language curriculum of the Military Academy. The 
responses to Item 5 and Item 6 both confirm this 
perceived need for reading strategies instruction.
When the teachers and students were asked for what 
purposes the military students needed to write in 
English (Table 10, Item 7), they rated these highest:
Table 10
Purposes for Writing in English (17’) .
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Group
Ss (n=100) Gs (q :=2 0) Ts (q := 10)
Purpose M SO M SD M SD
Writing essays 2.11 1.11 2.90 1.51 2.20 1.48
Taking notes 2.33 1.05 2.85 1.03 3.20 1.30
Preparing 
reports 2.67 1.26 3.30 1 . 12 4.10 .60
Assignments and 
corresponding 2.11 .99 2.65 1.22 2.80 1 .16
Note. 1-not important at all. 5-extremely important; 
Ss= Students. Gs= Graduates. Ts= Teachers.
preparing reports (4.10 and 2.67 respectively), taking 
notes (3.20 and 2.33). However, there is a wide 
discrepancy as to the importance they attributed to these 
subskills.
When the graduates were asked the same question, 
even though they shared the same opinion with the 
teachers and students by placing the highest importance 
in writing on preparing reports (3.30), they differed in 
their response in that writing essays was the second most 
important purpose for them (2.90).
The "other" option in Item 7 was responded to by 
only two students. They expressed the need to write in 
English in order to correspond with foreign friends. 
This response appears to imply instruction in the rules 
of writing informal letters.
When asked about the frequency of their writing in 
English (Item 8, Table 11), 77% of the students. 65% of 
the graduates and 80% of the teachers said "sometimes".
Table 11
Frequency of Writing in English (18).
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Frequency
Group
Ss
f
(n=100)
%
Gs (n= 
f
20)
%
Ts
f
(Q=10)
%
Always 2 20
Often 4 4 2 10 — —
Sometimes 77 77 13 65 8 80
Never 18 18 4 20 — —
No response 1 1 1 5 — —
Total 100 100 20 100 10 100
Note. Ss= Students, Gs= Graduates, Ts= Teachers
This would seem to suggest that in the instruction of 
writing skills the students are not assigned to practice 
much. However, if the graduates’ responses were 
considered, one would reach the conclusion that the 
military officers would not need writing often and that
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the small amount of writing instruction in the Military 
Academy would suffice to satisfy the students’ future 
needs.
In response to Item 9 (Table 12) which investigated 
the sources of difficulties in writing, the students and 
the graduates expressed that the most important source of 
difficulty in writing was selecting appropriate
Table 12
D ifficulties in Uriting (19).
Group
Ss (n=100) Gs (D=20) Ts (n=10)
Difficulty M SD M SD M SD
Forming
grammatical
sentences 2.96 1.24 2.80 1.23 3.80 1.31
Selecting 
appropriate 
vocabulary 3.75 .91 3.50 1.00 4.20 .63
Drganizing
paragraphs 3.00 .95 3.40 .99 3.80 .78
Forming topic 
and concluding 
sentences 3.19 1.05 3.55 1.23 3.90 .87
Note· 1-not important at all, 5-extremely important; 
Ss= Students, Gs= Graduates, Ts= Teachers.
vocabulary. This expressed difficulty was confirmed by 
the teachers’ response; 90% of the teachers responded 
that selecting the appropriate vocabulary was the most 
difficult skill that impeded with the students’ writing
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properly.
One interesting finding was that forming 
grammatically correct sentences was the least important 
reason for the students’ and the graduates’ having 
difficulty in writing with the mean scores of 2.96 and 
2.80 respectively. This, however, was one of the most 
important factors which negatively effects the students’ 
writing ability from the teachers’ point of view. This 
discrepancy can be accounted for by the teachers’ 
heavy emphasis on grammatical perfections in writing 
in English.
Following the items about writing, the respondents 
answered items which inguired about speaking skills (Item 
10 and 11). With regards to the importance of the 
speaking skills as perceived by the three groups, 
teachers and graduates thought presenting oral reports 
was the most important subskill as becomes apparent from 
the high mean scores of 4.20 for the teachers and 3.95 
for the graduates (Table 13).
The students, on the other hand, perceived 
pronouncing words clearly as the most important subskill 
(3.93) while they considered presenting oral reports was 
the second most important skill (3.76). This may be due 
to the fact that pronouncing words clearly was emphasized 
a lot in language classes by the teachers, which seems to 
be confirmed by the teachers’ mean score for the 
importance of pronouncing words clearly (4.00).
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Rating of Speaking Skills ('IIP').
Table 13
Group
Ss (n=100) Gs (n==20) Ts (Q=10)
Response M SD M SD M SD
Forming
grammatical
sentences 3.20 1.04 3.25 1.06 3.50 1.26
Participating 
in discussions 3.54 1.04 3.75 .91 3.80 .78
Asking
guestions 3.20 1.08 3.35 .81 3.60 .96
Presenting oral 
reports 3.76 1.04 3.95 1 . 14 4.20 1.03
Pronouncing 
words clearly 3.93 1.00 3.70 1.03 4.00 1 . 15
Note. 1-not important at all, 5-extremely important; 
Ss= Students, Gs= Graduates, Ts= Teachers.
Furthermore, the results displayed in Table 13 
seemed to substantiate the three parties’ consideration 
of the speaking skill as one of the most important skills 
in the military in Table 5, for none of the subskills 
presented in Table 13 took a mean score lower than 3.20.
As Item 10 asked about the importance of speaking 
skills. Item 11 (Table 14) investigated how difficult the 
speaking skills were perceived by the three groups. 
"Presenting oral reports" got the highest mean scores 
from the three groups (3.45, 3.25, 4.40). The second 
most difficult skill for the students and the graduates 
was forming grammatically correct sentences (3.24 and 
3.10), while the teachers reported that participating in
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Difficulties in Speaking ('ll!)
Table 14
Group
Ss (n=100) Gs (n==20) Ts (Q=10)
Difficulty M SD M SD M SD
Forming
grammatical
sentences 3.24 1.05 3.10 1.44 3.60 .69
Participating 
in discussions 2.83 1.11 3.25 1 . 16 4.10 .87
Asking
questions 2.44 1.04 2.55 .94 2.80 .63
Presenting oral 
reports 3.45 1.05 3,25 1.33 4.40 .69
Pronouncing 
words clearly 3.01 1.21 2.80 1,23 3.40 .84
Note . 1-not difficult at all, 5-extremely difficult; 
Ss= Students, Gs= Graduates, Ts= Teachers.
discussions in English was the second most difficult 
skill for the military students (4,10). In addition to 
the subitems stated in Item 11, two students responded to 
the "other" option, and they reported that "selecting 
appropriate vocabulary while speaking" was also a source 
of difficulty for them in speaking English. It is worthy 
of consideration that "selecting appropriate vocabulary" 
was also reported as a difficulty in writing. There 
seems to be a need for instruction in productive skills 
concerning selecting appropriate words. Difficulties in 
speaking are also presented in Figure 6.
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Figure 6 . Difficulties in speaking (111).
In Table 15. the three groups’ responses to Item 12 
which inquirerd about the importance of listening 
subskills are presented. The results indicated that 
listening skills were generally very important from the 
three groups’ point of view in that all subskills related 
to listening received mean scores close to ¿1.00 (very 
important). Such a result also validates the three 
groups’ responses to Item 2 which asked about the 
importance of language skills. It is likely that the 
respondents attributed this level of importance to a 
skill in two different items. That is, we would expect to
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Rating of Listening Skills ('112')
Table 15
Group
Ss ( Q= 100) Gs (n =20 ) T s (q := 10)
Response M SO M SO M SO
Recognizing
words 4.28 .94 3 .9 5 .75 3 .8 0 .91
Realizing sentence 
beginning and end 3 .60 1.06 3 .15 .98 4 .3 0 .67
Understanding
lectures 3 .65 1.05 3 .80 .95 4 .0 0 .66
Understanding
conversations 4 .12 .74 4 .00 .72 4 .0 0 1.05
Following spoken 
instructions 3 .68 .97 3 .5 5 .94 4 .0 0 1.22
Npt_e. 1-not important at all, 5-extremely important; 
Ss= Students, Gs= Graduates, Ts= Teachers.
have the same results from two guestions asking about 
similar issues. So, it would tell us more about the needs 
of the military students to examine the responses to Item 
13 (Table 16) which asked about the difficulties in 
listening.
In response to difficulties in listening (Item 13, 
Table 16), the students expressed that recognizing words 
was the most difficult and understanding lectures and 
conversations the second most difficult areas in 
listening (3.88, 3.38, 3.24). To the graduates, the case
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Difficulties in Listening Skills
Table 16
Group
Ss (n=100) Gs (Q:=20) Ts (Q=10)
Difficulty M SD M SD M SD
Recognizing
words 3.88 .96 3.70 ,92 3.20 1.03
Realizing sentence 
beginning and end 2.90 1.06 2.95 ,94 2.90 .87
Understanding
lectures 3.38 1.05 3.40 1.00 3.50 1.08
Understanding
conversations 3.24 .96 3.20 .88 4.20 1.03
Following spoken 
instructions 2.95 .88 3.10 1.02 3.60 .51
Note. 1-not difficult at all, 5-extremely difficult; 
Ss= Students, Gs= Graduates, Ts= Teachers.
was similar. They also found the same areas as the 
students’ as the most difficult areas of difficulty in 
listening (3.70, 3.40, 3.20)). In addition, in the 
"other" option, two students reported a need for 
listening strategies instruction. This response is also 
validated by the high importance attributed by the three 
groups to listening in Table 5.
On the other hand, although the expressed areas of 
difficulty by the students and the graduates took 
reasonably high scores from the teachers (3.20, 3.50, 
4,20), the teachers attributed high importance to other
subskills as well. This would seem to suggest that the 
teachers regard the military students have an overall 
difficulty in the listening skill. Figure 7 is the 
presentation of difficulties in listening.
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Figure 7 . Difficulties in listening (113)
Related to the subskills in reading, Item 17 (Table 
17) asked the respondents about the use of dictionary in 
reading. While 71% of the students said yes, 45% of the 
graduates responded positively. Forty per cent of the 
teachers, on the other hand, expressed that the military 
students should use dictionary while reading.
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Use of Dictipnarv in Reading ('117')
Table 17
Groups
Ss (Q=100) Gs (d =20) Ts (n=10)
Response
f % f % _f %
Yes 71 71 9 45 4 40
No 29 29 11 55 6 60
Total 100 100 20 100 10 100
Note. Ss= Students, Gs= Graduates, Ts= Teachers
As to the need for translation Table 18, 90% of the
students expressed the need for translation. The 
responses from the other two groups were not much 
different. The majority (75% of the graduates and 70% of 
the teachers) considered translation as a necessary skill 
in language learning. The reason behind these high
Table 18
Need for Translation d 2 2 ) .
Group
Ss (Q=100) Gs (n= 20) Ts (n=10)
Response f % f % f %
Yes 90 90 15 75 7 70
No 10 10 4 20 3 30
No response — — 1 5 — —
Total 100 100 20 100 10 100
Note. Ss= Students, Gs= Graduates, Ts= Teachers
percentages for the need for translation may be that 
while translating a person examines a text in detail and 
thus has a better understanding of the content of the 
reading material.
Category 3: Instructor Specialization.
One question (Item 14) in the questionnaires 
investigated the three groups’ perception of the language 
teachers’ capability.
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Table 19
Instructor Capability (114)
Group
Ss (n=100) Gs(n=20) Ts (Q=10)
Response f % f % f %
Both military 
and general 
English 74 74 12 60 7 70
General English 26 26 7 35 3 30
No response — — 1 5 — —
Total 100 100 20 100 10 100
Note. Ss= Students, Gs= Graduates, Ts= Teachers
In response to the question (Item 14, Table 19) 
whether the English language teachers were competent in 
general English or in both general English and military 
English, 74% of the students said the language teachers 
at the Academy were competent in both military and 
general English, whereas 60% of the graduates reported
the teachers were qualified in both. As for the 
teachers’ own perception of their language capability,
70% of them said they were competent in both, while 30% 
said they were not that competent in military English.
The 30% of the respondents might be expressing a need for 
training in military English for the English language 
teachers.
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Category ¿t: Instructional Materials.
The items in this category asked about the 
instructional materials used in English language classes 
in the Military Academy. In Table 20, the three groups 
responses to the question about the textbooks used in the 
Academy are displayed. Table 21 also presents the 
responses to the appropriateness of the textbooks to the 
students’ levels. Following that. Table 22 exhibits the 
responses to Item 20 which investigated the use of 
additional sources other than textbooks used in the 
Military Academy. And finally, the responses to the 
frequency of homework types are presented in Table 23.
The responses to Item 18 (Table 20) indicated that 
100% of the teachers answered negatively to the question 
if the textbooks used in the Academy were prepared by the 
language teachers. The reason why 32% of the students 
and 15% of the graduates responded positively can be
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Textbooks Prepared bv FLO CI1B~).
Table 20
Response
Group
Ss (n= 
f
100)
%
Gs (n= 
f
:20)
%
Ts (n= 
f
:10)
%
Yes 32 32 3 15 — —
No 68 68 17 85 10 100
Total 100 100 20 100 10 100
Note. Ss= Students, Gs= Graduates, Ts= Teachers
explained by either their misinterpretation of the 
question or by their false opinion on this subject. The 
fact is that the textbooks are not prepared by the 
teachers of the Academy.
Table 21
Appropriateness of the Level of Textbooks fI19') .
Group
Ss (n= 100) Gs (n=:20) T s (n=10)
Response f % f % f %
Yes 78 78 18 90 6 60
No 22 22 2 10 a ao
Total 100 100 20 100 10 100
Note. Ss= Students, Gs= Graduates, Ts= Teachers
In response to Item 19 (Table 21), 78% of the 
students and 90% of the graduates reported that the 
level of the textbooks were appropriate to their level, 
whereas only 60% of the teachers shared this opinion.
There seemed to be a marked contrast between the 
teachers’ perception and those of the students and the 
graduates as to the appropriateness of the level of the 
textbooks.
Table 22
Handouts from Other Sources Than Textbooks ('120) .
Group
Ss (n=100) Gs(n=20) Ts (n=10)
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Response f % f % f %
Yes 80 80 16 80 8 80
No 20 20 a 20 2 20
Total 100 100 20 100 10 100
Note. Ss= Students, Gs= Graduates. Ts= Teachers
The percentages in Table 22 (Item 20) indicated that 
there was a consensus among the three groups in their 
responses. It can be concluded that the teachers did not 
only stick by the textbooks used in the Military Academy, 
but that they supported the regular textbooks with 
materials from other sources when needed.
In the responses to Item 21 which investigated the 
types of homeworks the military students were required to 
do. writing short essays seemed to be the most frequent 
type of homework given in the Military Academy (Table 
23). Thirty-eight per cent of the students, 20% of the 
graduates and 50% of the teachers responded thus.
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Frequency of Homework Types (121).
Table 23
Group
Ss (q =100) Gs Cq =20) Ts (Q=10)
Type of Homework % % %
Listening to news 
and prepare report 12 5 30
Summarizing 
reading passages 12 25 30
Writing on 
specific topics 13 30 70
Reading journals 22 45 70
Writing short 
essays 38 20 50
Writing critiques 9 15 30
Take home exams 3 — 10
No homework 9 10 —
Note. Ss= Students, Gs= Graduates. Ts= Teachers
Homeworks on reading were also reported as very frequent
types of homework by the three groups. Listening
homeworks, on the other hand, constituted a very small
portion of the homework types. This issue needs to be
considered closely because the listening skills were 
considered very important by the three groups as it 
became obvious in Table 15, Homework types seemed not to 
reflect the perceived need for this improvement of 
listening skills. On the contrary, and interestingly 
enough, the writing skill which took the lowest score of
importance from all groups was emphasized more in 
assignments. In examining Table 23, one may notice that 
the percentages do not add to one hundred as they did in 
other frequency tables. This was due to the fact that 
the respondents were allowed to mark more than one 
subitem in this Item 21.
Category 5: Focus on Military Terminology.
Finally, only one item (Item 16) in the 
questionnaires asked about the focus in classes on the 
special military terminology. The percentages for this 
item are presented in Table 24.
Table 24
Emphasis on the Special Military Terminology n i 6 ’) .
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Group
Ss (n=100) Gs (n= 20) Ts (Q=10)
Response f % f % f %
Yes 34 34 7 35 7 70
No 66 66 13 65 3 30
Total 100 100 20 100 10 100
Note. Ss= Students. Gs= Graduates. Ts= Teachers
In response to Item 16 which asked the respondents 
if the military students learned the special military 
terminology, while the majority of the students and the 
graduates (66% and 65%) reported that they did not learn 
the military terminology , the majority of the teachers
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(70%) responded that military terminology was acquired by 
the learners. This discrepancy between the responses of 
the teachers and those of the students and graduates 
could be accounted for by the teachers’ false assessment 
of the students’ achievement in learning the military 
terminology.
Having analyzed the responses to the items which 
investigated about the English language needs of the 
students, we can now scrutinize what implications these 
responses may have and, what recommendations, in relation 
to these implications, can be made as regards the English 
language curriculum of the Military Academy.
CHAPTER 5 CONCLUSION 
Summary of the study
This study aimed to identify the English language 
needs of the military students at the Military Academy in 
Ankara, Turkey. In needs assessment, as Smith (1990) 
asserted that the students’ needs should be documented by 
gathering the data from multiple sources rather than 
relying on only students’ perception of their own needs. 
For this purpose in this study, not only the students’ 
perceptions were examined, but the perceptions of the 
teachers and the graduates concerning the English 
language needs of the military students were also 
investigated through structured questionnaires. By 
comparing the perceptions of the three groups, it was 
possible to identify the students’ current English 
language needs in the curriculum of the school and their 
future needs in their career upon graduation as well.
The comparison and analysis of the three groups’ 
perceptions has allowed the researcher to make a few 
recommendations for the present curriculum of English 
language at the Academy.
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Pedagogical Implications and Recommendations 
In the light of what has come out of this needs 
assessment done at the Military Academy in the spring of. 
1995, certain pedagogical implications can be put 
forward. These pedagogical implications in turn can 
enable us to make a few recommendations about the English
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language curriculum of the school. In the following 
section, the recommendations are presented in the five 
categories of the questionnaire items mentioned in the 
previous chapter.
Need for English
The responses to the item which asked about the 
purposes for learning English indicated that the most 
important purposes for learning English for the three 
groups were "to communicate with foreigners", "to be sent 
abroad" and "to read materials related to their field of 
study (military in this context)," The fact that the 
highest importance was attributed to these purposes seems 
to imply that the military students have a very high 
degree of motivation to learn English. The reason behind 
the importance attributed to the purpose "to have a 
chance to be sent abroad" could be that the Army deploys 
a number of officers abroad in certain military positions 
and in order to select the candidates for these positions 
a four-skill English language exam is held every year.
It is also a well-known fact that those who are sent 
abroad gain certain economic advantages and stand a 
higher chance of professional development since they are 
assumed to have gained additional experience in their 
specialized areas.
The other purpose "to know people from other 
cultures" can also be considered to be related to the 
option "to have a chance to be sent abroad" in that
64
without being sent abroad and communicating with 
foreigners it may be difficult for one to know people 
from other cultures. Or, at least, it can be assumed 
that being sent abroad enhances the possibility of 
getting to know people from other cultures.
The three groups also responded with very high mean 
scores to the purpose "to read materials related to their 
area of study." Again, this response implies personal 
development and development in career. That is, the 
military personnel are eager to develop in their career 
and in order to realize this aim they believe they need 
to follow recent developments in the military area in the 
world. They are also aware that they need to learn 
English to be able to follow the military literature.
The responses to Item 1 which asked the respondents 
why they needed English generally seem to imply that the 
military students consider the English language as a very 
important instrument for their development in their 
career. In order to add fuel to this motivation and to 
keep it burning, it could be suggested that in choosing 
reading materials military issues should be more 
emphasized than in the present curriculum. In addition, 
it could further be suggested that the curriculum be 
adapted to prepare the students for the English language 
exam held by the Army for officers every year.
Moreover, the responses to Item 15 which 
investigated the relation between knowing English well
and success in career appear to confirm the responses to 
Item 1. The majority in the three groups saw knowing 
English well related to success in career. Thus, the 
suggestions made above are also validated by the 
responses to this item.
And finally, the three groups expressed their 
preference as to the level they need in English as 
advanced firstly and native speaker secondly. This 
finding implies that the three groups do not see any 
level lower than the advanced as being sufficient for a 
military officer. This consideration should be taken 
into account in future curriculum developments in the 
Military Academy.
Thus, it becomes apparent that the military students 
are conscious of what they need in learning English and 
why they need it. It is the responsibility of the 
curriculum developers to assess the perceived needs 
expressed above and adapt the present curriculum at the 
Academy in accordance with these perceived needs.
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Skills and Subskills
As mentioned in the previous chapter, an interesting 
finding from the responses to Item 2 which asked the 
respondents to rank the four language skills is that 
speaking and listening came out to be the most important 
skills in learning English for the three groups with the 
mean scores of 4.85 (Ss). 4.70 (Gs), 4.50 (Ts) and 4.47 
(Ss), 4.25 (Gs), 4.50 (Ts) respectively (See Table 5).
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The importance attributed to these two skills does not 
seem to suggest an underestimation of the other two 
skills, reading and writing, since the related mean 
scores of these two skills are close to 4.00. Thus, the 
results may be indicative of less emphasis on listening 
and speaking in the present curriculum of the Academy and 
the need for these two skills are reported by the three 
groups of respondents as the military students’ "lacks" 
as defined by Hutchinson and Waters (1989). It is 
essential that this reporting of lacks be considered by 
the curriculum developers in the Military Academy.
With regards to the items which investigated the 
English language needs in reading (Items 3 through 6), 
the responses indicated that although the greatest part 
of English classes are allocated to reading in the 
present curriculum, there is still a strong need for 
developing reading skills. This finding might suggest 
that the present reading instruction at the Academy has 
certain gaps and calls for revision in line with the 
perceived needs of the three groups involved in this 
study. For example, from the responses, it becomes 
obvious that the military students have difficulties in 
recognizing technical vocabulary and do not feel 
comfortable while reading military materials. As a 
solution to this problem, military reading texts could be 
introduced into the curriculum in the first year of 
English instruction at the Academy.
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Furthermore, the three groups seem to agree on the 
need for more emphasis on the instruction of reading 
strategies like skimming, scanning, making inferences and 
such. While revising the present curriculum, this issue 
also needs to be taken into consideration.
When writing is concerned, the responses to the 
item which asked about the ranking of the importance of 
writing types and purposes (Item 7) reflected relatively 
low mean scores. This result could be explained by the 
small amount of writing instruction in English classes. 
The majority of the respondents expressed that the 
military students and the graduates are "sometimes" 
required to write in English (Table 11), Thus, it was 
hard for the respondents to identify the writing types 
and rank them in order of importance.
As for the difficulties in writing, the most 
difficult skills in writing reported by the three groups 
were selecting appropriate vocabulary and forming topic 
and concluding sentences. This finding seems to imply 
that activities like semantic mapping should be 
introduced into writing classes and instruction on 
composing processes be provided.
In contrast to the low mean scores on writing, the 
mean soores for Item 10 which asked about the rating of 
speaking skills were relatively high. The three groups 
attributed strikingly high importance to the subskills in 
the related item. An interesting finding was that the
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three groups rated "pronouncing words clearly" as very 
important. "Presenting oral reports" was not lower in 
importance either. An overall look at the two items 
which asked about speaking skills (Items 10 and 11) seems 
to suggest that more emphasis should be placed on the 
instruction of speaking skills at the Army Academy, 
Besides, the relatively high mean scores concerning the 
speaking skill may point to a scarcity of opportunities 
in which the EFL learner is supposed to practice 
speaking. Thus, the learners reported the limited 
opportunities for speaking available to them as their 
most important needs.
The mean scores for the items which asked about 
listening skills (Items 12 and 13) were not any lower 
than the ones for the speaking skills. The responses to 
Item 13 seem to imply that the military students have 
difficulties in understanding what they listen to. And it 
was also implied by the responses that, since the 
respondents were the fourth year students and they were 
in their last month of training at the Army Academy when 
they responded to the questionnaire, the instruction on 
listening skills is not sufficient for the students to 
overcome these difficulties. It is therefore necessary 
to evaluate listening instruction and take remedial 
steps. Since it would be difficult to increase the 
present weekly amount of English instruction (five hours 
per week) within the curriculum of the Academy, it may be 
advised that two or three hours be allocated to listening
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instruction. Whsn listening is emphasized, the present 
language laboratories of the school will not be 
sufficient to give listening instruction to the whole 
population. This problem may be overcome by using 
portable tape recorders in the classrooms.
As concerns translation in the analysis of the 
questionnaires, all groups involved in this study agreed 
on the necessity for the use of translation in learning 
English (Table 18). The present curriculum at the 
Academy allots one out of five hours per week to 
translation in the English instruction for the third and 
fourth year students. Considering this highly expressed 
need for instruction on translation, it might be 
suggested that translation classes be extended to the 
first and second year students as well.
I_nstructor Specialization
The responses to Item 14 which asked about the 
English teachers’ specialization indicated that almost 
70% of the respondents from the three groups considered 
the English language teachers at the Academy as competent 
in both military and general English. However, it means 
that 30% of the respondents believe that the English 
language teachers are competent in general English only. 
This finding may indicate the need for further in-service 
training on military English for the English language 
teachers in addition to the present in-service training 
in general English.
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Instructional Materials
The results as to the appropriateness of the level 
of textbooks used in the Military Academy indicated a 
wide discrepancy between the perceptions of the students 
and graduates and those of the teachers (Table 21). A 
close look at the percentages in Table 22 in which the 
responses to the "use of handouts from other sources than 
textbooks" seems to indicate that the teachers at the 
Academy felt a need to support the textbooks with 
extracurricuiar materials. This also implies that the 
textbooks used at present have deficiencies and need to 
be supported by other materials. The use of 
supplementary materials in language classes may be an 
advisable method. However, it also involves certain 
risks in that since all students take the same midterm 
and final exams it would be hard to balance the content 
of the tests according to the emphasis placed on 
different topics in different classes. It could be 
recommended that prior to using the supporting materials, 
the teachers should convene and decide on the materials 
to be used. Nevertheless, due to the wide discrepancy of 
responses among the three groups, with the data available 
it is hard to reach a dependable conclusion about the 
appropriateness of the textbooks used. It certainly 
needs further research and in-depth analysis.
As regards assignments, the responses to Item 21 
which asked about the homework types given by the
teachers revealed the fact that the homeworks given by 
the teachers emphasized mainly writing and reading 
skills. The emphasis on these two skills does not seem 
to be reflecting the perceived needs for speaking and 
listening by the three groups of respondents. It is also 
interesting enough and worthy of consideration that the 
teachers who attributed higher importance to speaking and 
listening in Item 23 than writing did not stress those 
skills in assignments. The teachers’ little emphasis on 
speaking and listening in assignments may be accounted 
for by the Academy’s testing system which does not 
measure these skills at all. So, the teachers might find 
it more necessary to emphasize the skills measured in 
exams, that is reading and writing, considering that the 
students needed to develop the reading and writing skills 
in order to be successful in the exams. Thus, the 
testing system of the Academy should also be revised to 
ensure positive washback effect. That is, if the 
listening and speaking skills were measured in the exams, 
these skills would inevitably given more emphasis in the 
instruction of English at the Academy.
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Focus on Terminology
The responses to Item 16 which inquired about the 
focus on military terminology displayed a major 
difference between the judgments of both the students and 
the graduates and those of the teachers. Interestingly, 
the majority of the students and the graduates reported
that they did not learn the military terminology in 
English classes, while the teachers believed that the 
students acquired the necessary military terminology. 
Again, it is recommended that this difference in opinions 
should be clarified by further research on the 
instruction of the military terminology.
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Responses to the Ooen-ended Questions
The majority of the respondents did not respond to 
the "other" options in the questionnaires. Due to the 
low response rate to the open-ended parts of the 
questionnaire items, it seems to be difficult to 
generalize the expressed opinions to the whole 
population. However, the provided responses, though 
there are not many, should also be considered in the 
curriculum development at the Academy. For example, one 
student pointed to the need for listening strategies 
instruction. Another one expressed the need for 
instruction in the idioms in the English language. It is 
also suggested that these responses be added to the 
questionnaires in future needs assessment studies at the 
Academy so that the need for these subjects can be 
investigated about.
To sum up, it is hoped that the implications of 
these findings and recommendations will be put into 
practice and that these recommendations can contribute to 
the development in the English language instruction at 
the Military Academy. Besides, the recommendations made
are naturally limited to the researcher’s thinking and to 
the time available for the analysis of the data; so the 
findings are open to argumentation. That is. another 
researcher or any program developer may notice manifold 
implications of these findings and make divergent 
recommendations.
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Implications for Further Research 
This study is the first English language needs 
assessment conducted in the Military Academy. The 
researcher worked by himself in the preparation and 
administration of the questionnaires and later in the 
analysis of the data. For further needs assessment 
studies in the Military Academy, it is recommended that a 
group of language teachers collaborate and share 
responsibilities. In addition, in assessing the English 
language needs of the military students, it is also 
recommended that the findings from questionnaires be 
cross-checked by the results of specially prepared 
language tests. That is. more sources of data would tell 
more about the English language needs of the students. 
Nevertheless, it is hoped that this study, with its 
accuracies and flaws, would constitute an example for 
further English language needs assessments in the 
Academy.
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QUESTIONNAIRE FOR ENGLISH LANGUAGE TEACHERS
Dear Colleague.
My name is M. Cemal EKİNCİ 
doing an MA degree in the 
Language program (TEFL) at 
doing research on the Engl 
students at the Turkish Mi 
answers will be helpful in 
or designing a new one for 
the Military Academy.
Let me assure you that 
strictly be confidential, 
taking part in the study.
and I am a first lieutenant 
Teaching English as a Foreign 
Bilkent University. Ankara. I am 
ish language needs of military 
litary Academy. I believe your 
improving the existing curriculum 
your English language classes in
any information given to me will 
I hope you seriously consider
If you have any questions, please call 417 5190\2568
Kara Harp Okulu
Oil Bilimleri Bölüm Başkanlığı
Bakanlıklar. Ankara
YEARS OF TEACHING:
SCORING SYSTEM:
1 2 3 4 5
not difficult not too fairly very extremely
at all difficult difficult difficult difficult
1 2 3 4 5
not important not too fairly very extremely
at all important important important important
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1 2 3 4 5
not important not too fairly very extremely
at all important important important important
PLEASE CIRCLE ONE NUMBER FOR EACH ITEM ACCORDING TO THEIR DEGREE 
OF IMPORTANCE.
1- Why do you think military students need English ?
To understand formal lectures given 
in English
To participate in discussions in English 
To read materials in English related 
to their field of study 
To write reports and answer examination 
questions in English
To communicate with foreigners who do 
not speak Turkish
To have a chance to be sent abroad for
professional development
To know people from other backgrounds
and cultures
other, please specify.
1 2  3 4 5
1
1
1
1
1
1
2
2
2
2
2
2
3
3
3
3
3
3
4
4
4
4
4
4
5
5
5
5
5
5
PLEASE CIRCLE ONE NUMBER FOR EACH ITEM ACCORDING TO THEIR DEGREE 
OF IMPORTANCE.
2- Which language skills do you consider necessary for your 
students?
Reading 
Listening 
Writing 
- Speaking
1 2 3 
1 2 3 
1 2 3 
1 2 3
4
4
4
4
5
5
5
5
SKILLS
READING
PLEASE CIRCLE ONE NUMBER FOR EACH ITEM ACCORDING TO THEIR DEGREE 
OF DIFFICULTY.
3- Which of the following cause difficulty for your students in 
reading?
sentence structure 
grammatical forms
the meaning of technical vocabulary 
the content of reading materials in 
military issues
the content of reading materials 
in general
other, please specify.
1
1
1
1
2
2
2
2
3
3
3
3
4
4
4
4
5
5
5
5
1 2 3 4 5
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1 2 3 4 5
not difficult not too fairly very extremely
at all difficult difficult difficult difficult
PLEASE CIRCLE ONE NUMBER FOR EACH ITEM ACCORDING TO THEIR DEGREE
OF IMPORTANCE.
In your opinion, which of the following readir
necessary for your students ?
- To understand the main idea of the 
reading passage
- To understand the reading passage in 
detail
- To make inferences about the passage 
(find out what is not directly given 
in the passage)
- To express the information in diagrams 
and charts
- To make a summary
- Other, please specify.
skills are
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
PLEASE CIRCLE ONE NUMBER FOR EACH ITEM ACCORDING TO THEIR DEGREE
OF IMPORTANCE.
5- What do you think the reasons for your students’ having
difficulties in reading are?
- They are not taught specific vocabulary 1 2 3 4 5
related to their subject.
- They are not taught general English grammar 1 2 3 4 5  
and vocabulary.
- They are not trained to read effectively. 1 2 3 4 5
- Their English language background is 1 2 3 4 5
not solid.
- Other, please specify.
PLEASE CIRCLE YOUR ANSWER
6- Do you think that your students should be taught a reading 
strategy other than the language itself to cope with their 
reading problem?
YES NO
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1 2 3 4 5
not important not too fairly very extremely
at all important important important important
WRITING
PLEASE CIRCLE ONE NUMBER Fo’r EACH ITEM ACCORDING TO THEIR DEGREE 
OF IMPORTANCE.
7- For what purpose(s) do your students need to write in English?
( ) term papers 
( ) taking notes in lectures 
( ) preparing reports 
( ) weekly home assignments 
( ) other, please specify.
1 2 3 
1 2 3 
1 2 3 
1 2 3
4
4
4
4
5
5
5
5
PLEASE MARK YOUR ANSWER WITH (X)
8- How frequently do your students have to write in English?
( ) always C ) often ( ) sometimes ( ) never
PLEASE CIRCLE ONE NUMBER FOR EACH ITEM ACCORDING TO THEIR DEGREE 
OF niFFICULTY.
9- Which of the following are difficult for your students in 
writing in English?
making grammatically correct sentences 
selecting appropriate vocabulary items 
organizing information in a paragraph 
formulating the topic and concluding 
sentences
other, please specify.
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5
SPEAKING
PLEASE CIRCLE ONE NUMBER FOR EACH ITEM ACCORDING TO THEIR 
DEGREE OF IMPORTANCE.
10- Which of the speaking skills are most essential in military?
- forming grammatically correct sentences 
while speaking
1 2 3 4 5
- participating in class discussions 1 2 3 4 5
- asking questions in class 1 2 3 4 5
- presenting oral reports 1 2 3 4 5
- pronouncing words clearly
- other, please specify.
1 2 3 4 5
PLEASE CIRCLE ONE NUMBER FOR EACH ITEM ACCOROING TO THEIR 
DEGREE OF DIFFICULTY.
11- Which of the speaking skills are most difficult for your 
students?
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- forming grammatically correct sentences 
while speaking
1 2 3 4 5
- participating in class discussions 1 2 3 4 5
- asking questions in class 1 2 3 4 5
- presenting oral reports 1 2 3 4 5
- pronouncing words clearly
- other, please specify.
1 2 3 4 5
LISTENING
PLEASE CIRCLE ONE NUMBER FOR EACH ITEM ACCORDING TO THEIR 
DEGREE OF IMPORTANCE.
12- Which listening abilities are most important for your students?
recognizing words from the stream 
of sound
realizing where sentences begin and end 
understanding and taking notes 
during lectures 
understanding conversations 
following spoken instructions 
other, please specify.
1 2 3 4 5
1
1
1
1
2
2
2
2
3
3
3
3
4
4
4
4
5
5
5
5
PLEASE CIRCLE ONE NUMBER FDR EACH ITEM ACCORDING TO THEIR 
DEGREE OF DIFFICULTY.
13- Which of the following are most difficult for your students 
while listening?
recognizing words from the stream 
of sound
realizing where sentences begin and end 
understanding and taking notes 
during lectures 
understanding conversations 
following spoken instructions 
other, please specify.
1 2 3 4 5
1 2 3
1 2 3
1 2 3
1 2 3
4
4
4
4
5
5
5
5
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CIRCLE YOUR ANSWER
la- Which of the following do you feel most competent in teaching
a) general English b) military English c) both
CIRCLE YOUR ANSWER
15- What is the relation between knowing English well and a good
command of military. They are ..........
a) very closely related
b) related
c) related to a very little extent
d) not very related at all,
CIRCLE YOUR ANSWER
16- Do your students learn the required terminology and content in 
English for their subject ?
YES NO
CIRCLE YOUR ANSWER
17- Should your students often refer to a dictionary for the 
meaning of unfamiliar words in a reading passage?
YES NO
CIRCLE YOUR ANSWER
18- Are your military textbooks written and prepared by the members 
of your department ?
YES NO
CIRCLE YOUR ANSWER
19- Is the level of language in the textbooks appropriate to the 
students’ language level ?
YES NO
CIRCLE YOUR ANSWER
20- Do you give supplementary materials (handouts) in English from 
other sources; journals, reference books, papers ?
YES N0
83
MARK YOUR ANSWER(S) WITH (X)
21-What kind of homework do you ask your students to do ?
( ) Listening to news on TV and prepare a report 
( ) Writing a summary report from textbooks 
( ) Writing a paper on a specific topic 
( ) Reading from journals, papers 
( ) Writing short essays on specific topics 
( ) Writing summaries or critiques 
( ) Take home exams 
C ) Other, please specify.
CIRCLE YOUR ANSWER
22- In your opinion, do your students need translation in their 
study ?
YES NO
MARK YOUR ANSWER WITH (X)
23- What level of English do your students need to know in order to 
carry out their future career sufficiently? ·
( ) native speaker 
( ) advanced 
( ) intermediate 
( ) beginning
THANK YOU FOR YOUR MOST PRECIOUS COOPERATION,
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Appendix B
QUESTIONNAIRE FOR MILITARY STUDENTS
Değerli harbiyeli,
Ben üsteğmen M, Cemal EKİNCİ, Bilkent Üniversitesi’nde Yabancı Dil 
Olarak İngilizce öğretimi programında yüksek lisans öğrenimi 
görmekteyim. Bu program dahilinde Kara Harp Okulu’nda harbiyelilerin 
İngilizce dili ihtiyaçları konulu bir araştırma yapmaktayım, 
inanıyorum ki bu ankette vereceğiniz cevaplar Harp Okulu’da mevcut 
programın geliştirilmesi yönünde cok faydalı olacaktır.
Bu araştırmada vereceğiniz her türlü bilgi gizli tutulacaktır. Bu 
bilgiler katılımcının kimliğini ortaya çıkaracak şekilde hic bir 
araştırma raporunda yer almayacaktır. Bu araştırmaya gönüllü olarak 
katılıyorsunuz. Bu yüzden, yine inanıyorum ki bu anketi ciddi bir 
şekilde değerlendirerek cevaplayacaksınız.
Herhangi bir sorunuz olur ise lütfen 
arayiniz.
417 5190\2568 nolu telefonu
Kara Harp Okulu
Dil Bilimleri Bölüm Başkanlığı
Bakanlıklar, Ankara
SINIFI (PİYADE. TOPÇU...) :
SCORING SYSTEM:
1 2 3 4 5
h i c  z o r COK ZOR BİRAZ COK SON DERECE
d e ğ i l d e ğ i l ZOR ZOR ZOR
1 2 3 4 5
h i c  ö n e m l i COK ö n e m l i BİRAZ COK SON DERECE
d e ğ i l d e ğ i l ö n e m l i ö n e m l i ö n e m l i
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1 2 3 4 5
HIC ö n e m l i COK ö n e m l i b i r a z COK SON DERECE
d e ğ i l d e ğ i l ö n e m l i ö n e m l i ö n e m l i
HER b i r  s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
1- Why do you need English ?
(İngilizce’ye neden ihtiyacınız var ?)
To understand the lectures in my special 
field of study in English (mesleğimle ilgili 
konferansları anlamak için)
To take part in discussions in English. 
(Tartışmalara İngilizce dilinde katılmak için) 
To read materials related to my special 
field in English (Mesleğimle ilgili 
literatürü okumak için)
To write answers to examination questions 
or reports (Sınav sorularını cevaplamak 
veya rapor yazmak için)
To communicate with foreigners who don’t speak 
Turkish (Yabancılarla iletişim kurmak için)
To have a chance to be sent abroad for 
professional development (Yurtdisma mesleki 
gelişim amacıyla gönderilmek için)
To know people from other backgrounds and 
cultures ( Baska kültürlere ve tarihe sahip 
insanları tanımak için)
Other,please specify (Diğerleri,lütfen belirtin)
1 2  3 4
1 2  3 4
1 2  3 4
1 2  3 4
1 2 3
2 3 4
1 2 3 4 5
HER b i r  s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
2- Which language skill(s) do you consider necessary for learning a 
language?
(Hangi dil becerileri sizce gereklidir?)
reading (okuma) 
listening (dinleme) 
writing (yazma) 
speaking (konuşma)
1 2 3 
1 2 3 
1 2 3 
1 2 3
4
4
4
4
5
5
5
5
1 2 3 4 5
HIC ZOR COK ZOR b i r a z COK SON d e r e c e
d e ğ i l d e ğ i l ZOR ZOR ZOR
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1 2 3 4 5
HIC ZOR COK ZOR b i r a z COK SON DERECE
d e ğ i l d e ğ i l ZOR ZOR ZOR
SKILLS
READING
HER BIR s e ç e n e ğ i n  ZORLUK DERECESİNE GORE BİR RAKAMI DAİRE ICINE 
ALINIZ.
3- Which of the following cause difficulty for you in 
Asagidakilerden hangileri okumada güçlük çekmenize
reading? 
neden oluyor?
sentence structure (cümle yapısı) 
grammatical forms (dilbilgisi yapıları) 
the knowledge of technical vocabulary 
(teknik kelime bilgisi)
the content of reading materials in military 
texts.
(askeri konulu okuma malzemelerinin içeriği) 
the content of reading materials in general 
(genel olarak okuma malzemelerinin içeriği) 
other, please specify (diğer, lütfen belirtin)
2
2
3
3
1 2 3
4
4
5
5
1 2 3 4 5
1 2 3 4 5
HER b i r  SEÇENEĞİN ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
4- In your opinion, which of the following reading skills are 
necessary for you ?
(Hangi okuma becerileri sizin için gereklidir?) ^
To understand the main idea of the reading 
passage.
(okuma parçasının ana fikrini anlamak)
To understand the reading passage in detail 
(okuma parçasını ayrıntıları ile anlamak)
To make inferences about the passage [find 
out what is not directly given in the passage] 
(parçada direkt olarak verilmeyen bilgileri 
anlamak)
To understand the information in diagrams 
and charts
(tablo ve grafik verilerini anlamak)
To make a summary 
(özet çıkarmak)
Other, please specify (diger, lütfen belirtiniz)
1 2 3 4 5
1 2 3
1 2 3 4 5
1 2 3
1 2 3 4 5
Hic ö n e m l i COK ö n e m l i b i r a z COK SON DERECE
DEĞİL d e ğ i l ö n e m l i ö n e m l i ö n e m l i
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1 2 3 4
-------- 5
5
Hic ÖNEMLİ COK ö n e m l i b i r a z COK SON DERECE
d e ğ i l d e ğ i l ö n e m l i ö n e m l i ö n e m l i
HER b i r  s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
5- What do you think the reasons for your having difficulty in 
reading are ?
( Okumada güçlük çekmenizin nedenleri sizce nelerdir?)
( ) We are not taught specific vocabulary 
related to our subject.
(özel askeri terimler öğretiImiyor.)
We are not taught general English grammar 
and vocabulary.
(Genel İngilizce gramer ve kelimeler 
öğretiimiyor.)
We are not trained to read effectively.
(^.^erimli okuma yöntemleri öğreti Imiyor .)
( ) Our English language background is not solid.
(İngilizce seviyemiz yetersiz kalıyor.)
( ) Other, please specify. (Diğer, lütfen belirtiniz.)
( )
( )
1
1
1
1
3 a
a
3 4 5
CEVABINIZI DAİRE ICINE ALINIZ.
6- Do you think that you should be taught a reading strategy other 
than special content of language to cope with your reading 
problem?
(Sizce okuma probleminize çözüm amacıyla dilin özel içeriğine ek 
olarak okuma stratejileri de öğretilmeli mi? )
YES N0
WRITING
HER b i r  s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
7- For what purpose(s) do you need to write in English?
(Hangi amaçlar için İngilizce yazma ihtiyacı hissediyorsunuz?
writing term papers 
(dönem ödevi yazmak) 
taking notes in lectures 
(derste not tutmak) 
preparing reports 
(rapor hazırlamak) 
weekly home assignments 
(haftalık ödevler hazırlamak)
other, please specify. (Diğer,lütfen belirtin.)
1 2 
1 2 
1 2 
1 2
3 4 5 
3 4 5 
3 4 5 
3 4 5
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CEVABINIZI (X) i l e İŞARETLEYİNİZ.
3- How frequently do you have to write 
(Ne kadar sıklıkla İngilizce yazmak
in English?
zorunda kalıyorsunuz?)
( ) always ( ) often ( ) sometimes ( ) never 
(daima) (sık sık) (bazen) (hie)
HER b i r  s e ç e n e ğ i n  ZORLUK DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
9- Which of the following are difficult for you in writing in 
English?
making grammatically correct sentences 
(gramer olarak doğru cümleler kurmak) 
selecting appropriate vocabulary items 
(uygun sözcük secimi yapmak) 
organizing information in a paragraph 
(bir paragrafı organize etmek) 
formulating the topic and concluding sentences 
(tez cümlesi ve sonuç cümlesini oluşturmak) 
other, please specify. (Diğer, lütfen belirtin)
zor gelir?)
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
SPEAKING
HER BIR s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
10-Which of the speaking skills are most essential in the military? 
(Aşağıdaki konuşma türleri askeri İngilizce için ne kadar 
önemlidir?)
- forming grammatically correct sentences 
while speaking
(konuşurken dilbilgisi kurallarına uygun 
cümleler kurmak)
- participating in class discussions 
(Sınıf ici tartışmalara katılmak)
- asking questions in class 
(Sınıfta soru sormak)
- presenting oral reports 
(Sözlü raporlar sunmak)
- pronouncing words clearly 
(Kelimeleri net olarak telafuz etmek)
- other, please specify. (Diger, lütfen belirtin.)
1 2 3 4 5
1 2 
1 2 
1 2 
1 2
3 4 5 
3 4 5 
3 4 5 
3 4 5
1 2 3 4 5
HIC ZOR COK ZOR b i r a z COK SON d e r e c e
DEĞİL d e ğ i l ZOR ZOR ZOR
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Hic ZOR
d e ğ i l
1 2
COK ZOR
d e ğ i l
3
b i r a z
ZOR
a
COK
ZOR
SON DERECE 
ZOR
HER b i r  s e ç e n e ğ i m  Z0İ?LUK DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
ll-Which of the speaking skills are most difficult for you?
(Bu konuşma türlerinin hangileri sizin için daha zordur?)
forming grammatically correct sentences 
while speaking
(konuşurken dilbilgisi kurallarına uygun 
cümleler kurmak)
participating in class discussions
(Sınıf ici tartışmalara katılmak)
asking questions in class
(Sınıfta soru sormak)
presenting oral reports
(Sözlü raporlar sunmak)
pronouncing words clearly
(Kelimeleri net olarak telaffuz etmek)
other, please specify. (Diğer, lütfen belirtin.)
1 2  3 4 5
1 2 
1 2 
1 2 
1 2
3
3
3
3
a 5 
a 5 
a 5 
4 5
LISTENTNR
HER BİR s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE
ALINIZ.
12-Which listening abilities are most important for you?
(Aşağıdaki dinleme türleri sizce ne kadar önemlidir?)
- recognizing words from the stream of sound
(dinlerken seslerden kelimeleri ayırtedip 1 2 3 ^
tanımak)
- realizing where sentences begin and end 
(cümlelerin nerede başlayıp nerede sona 
erdiğini anlamak)
- understanding and taking notes during lectures 
(ders veya konferansları anlamak ve not tutmak)
- understanding conversations 
(birkaç kişi arasında gecen konuşmaları anlamak)
- following spoken instructions 
(sözlü talimatları anlamak)
- other, please specify, (diğer, lütfen belirtin.)
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3
1 2 3 4 5
HIC ö n e m l i COK ö n e m l i b i r a z COK SON DERECE
d e ğ i l d e ğ i l ö n e m l i ö n e m l i ö n e m l i
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1 2 3 4 5
HIC ZOR COK ZOR b i r a z COK SON DERECE
DEĞİL d e ğ i l ZOR ZOR ZOR
HER b i r  s e ç e n e ğ i n  ZORLUK DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
13-Which of the following are most difficult for you while 
listening?
(Dinlerken en çok güçlük çektiğiniz konu nedir?)
recognizing words from the stream of sound 
(dinlerken seslerden kelimeleri ayırtedip 
tanımak)
realizing where sentences begin and end 
(cümlelerin nerede başlayıp nerede sona 
erdiğini anlamak)
understanding and taking notes during lectures 
(ders veya konferansları anlamak ve not tutmak) 
understanding conversations
(birkaç kişi arasında geçen konuşmaları anlamak) 
following spoken instructions 
(sözlü talimatları anlamak)
other, please specify, (diğer, lütfen belirtin.)
1 2 3
3 4 5
1 2 3 4 5
1 2  3 4
2 3 4
CEVABINIZI DAİRE 
14-In your opinion, 
mastery of? 
(Sizce, İngilizce 
hakimdi?)
ICINE
which
ALINIZ, 
one does your English teacher have a good 
öğretmeniniz asagidakilerden hangisine daha çok
a) both English and military terminology ?
(Hem genel hem de askeri İngilizce kelime bilgisine)
b) English but not military terminology ?
(Genel İngilizce sahip, askeri İngilizce’ye değil)
CEVABINIZI DAİRE ICINE ALINIZ.
15-How is the mastery of English related to the mastery of subject- 
matter in military?
(lyi İngilizce bilmekle, kendi konunuzu iyi bilmek birbiriyle 
nasıl alakalıdır?)
a) very closely related (çok yakından alakalı)
b) related (alakalı)
c) related to a little extent, (bir dereceye kadar alakalı)
d) not related at ali. (hiç alakalı değil)
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CEVABINIZI d a i r e  ICINE ALINIZ.
16-Do you think that you learn the required terminology and content 
in English for your subject ?
(İngilizce derslerinde konunuzla ilgili gerekli terimleri ve 
içeriği öğrendiğinizi düşünüyor musunuz?)
IVET HAYIR
CEVABINIZI d a i r e  ICINE ALINIZ.
17-Do you often refer to a dictionary for the meaning of unfamiliar 
words in a reading passage?
(Bir okuma parçasındaki bilinmeyen kelimeler için sık sık sözlüğe 
başvurur musunuz?)
EVET HAYIR
CEVABINIZI d a i r e  ICINE ALINIZ.
18-Are your textbooks specially prepared by FLD ?
(İngilizce ders kitaplarınız Yabancı Diller Bölümü tarafından mı 
hazırlanıyor?)
EVET HAYIR
CEVABINIZI d a i r e  ICINE ALINIZ.
19-Is the level of language in your textbooks appropriate to your 
language level ?
( Ders kitaplarında kullanılan dil sizin seviyenize uygun mu ?)
EVET HAYIR
CEVABINIZI d a i r e  ICINE ALINIZ.
20-Does your teacher give handouts in English from other sources ? 
(journals, reference books, papers).
(İngilizce öğretmeniniz diğer kaynaklardan örnekler -dergiler, 
makaleler - getirir mi?)
EVET HAYIR BAZEN
CEVABINIZI (X) İLE İŞARETLEYİNİZ.
21-What kind of homework does your English teacher ask you to do ? 
(İngilizce öğretmeniniz ne tür ev ödevleri verir?)
( ) Listening to news on TV or radio and prepare a report
(televizyon veye radyo haberlerini dinleyip rapor yazma )
( ) Writing a summary report from textbooks 
( ders kitaplarından özet çıkarma)
( ) Writing a paper on a specific topic
(belirli bir baslık hakkında makale yazma)
( ) Reading from journals, papers
( dergilerden ve makalelerden okuma)
( ) Writing short essays on specific topics
( belirli bir konu hakkında kısa yazma denemeleri)
( ) Writing summaries or critiques 
( özet çıkarma)
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( ) Take home exams
(Evde yapılacak ödev sınavlar)
( ) Other, please specify, (diğer, lütfen belirtin)
CEVABINIZI d a i r e  ICINE ALINIZ.
22-Do you need translation in your study ?
(Çalışmalarınız icin csviri öğrenmeniz gerekli mi ?)
EVET HAYIR
CEVABINIZI (X) İLE İŞARETLEYİNİZ.
23-What level of English do you need to know in order to carry out 
your future career sufficiently? Please tick only one choice. 
(Gelecekte mesleğinizde hangi seviyede İngilizce’ye ihtiyacınız 
olacağını düşünüyorsunuz? Sadece birisini işaretleyiniz.)
( ) native speaker (anadili gibi)
( ) advanced (ileri seviyede)
( ) intermediate (orta seviyede)
( ) beginning (başlangıç seviyesinde)
d e ğ e r l i  KATKILARINIZDAN DOLAYI TEŞEKKÜR EDERİZ.
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Appendix C
QUESTIONNAIRE FOR GRADUATES
Sayın meslektaşını.
Ben üsteğmen M. Cemal EKİNCİ, Bilkent üniversitesi’nde Yabancı Oil 
Olarak İngilizce öğretimi programında yüksek lisans öğrenimi 
görmekteyim. Bu program dahilinde Kara Harp Okulu’nda harbiyeli 1erin 
İngilizce dili ihtiyaçları konulu bir araştırma yapmaktayım, 
inanıyorum ki bu ankette vereceğiniz cevaplar Harp Okulu’da mevcut 
programın geliştirilmesi yönünde cok faydalı olacaktır.
Bu araştırmada vereceğiniz her türlü bilgi gizli tutulacaktır. Bu 
bilgiler katılımcının kimliğini ortaya çıkaracak şekilde hic bir 
araştırma raporunda yer almayacaktır. Bu araştırmaya gönüllü olarak 
katılıyorsunuz. Bu yüzden, yine inanıyorum ve ümit ediyorum ki bu 
anketi ciddi bir şekilde değerlendirerek cevaplayacaksınız.
Herhangi bir sorunuz olur 
arayiniz.
ise lütfen ¿117 5190\2568 nolu telefonu
Kara Harp Okulu
Dil Bilimleri Bölüm Başkanlığı
Bakanlıklar, Ankara
SINIFI (PİYADE. TOPÇU...) : 
SCORING SYSTEM:
1 2 3 a 5
h i c  z o r COK ZOR b i r a z COK SON DERECE
d e ğ i l d e ğ i l ZOR ZOR ZOR
1 2 3 a 5
h i c  ö n e m l i COK ö n e m l i b i r a z COK SON OERECE
d e ğ i l d e ğ i l ö n e m l i ö n e m l i ö n e m l i
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1 2 3 4 5
Hîc ö n e m l i COK ö n e m l i b i r a z COK SON DERECE
d e ğ i l d e ğ i l ö n e m l i ö n e m l i ö n e m l i
HER b i r  s e ç e n e ğ i n  ÜNEM DERECESİNE GÜRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
1- Why do you need English ?
(İngilizce’ye neden ihtiyacınız var ?)
- To understand the lectures in my special
field of study in English (mesleğimle ilgili 1 2 3 4 5  
konferanslar1 anlamak icin)
- To take part in discussions in English.
(Tartışmalara İngilizce dilinde katılmak icin) 1 2 3 4 5
- To read materials related to my special
field in English. (Mesleğimle ilgili 1 2 3 4 5
literatürü okumak icin)
- To write answers to examination questions
or reports. (Sınav sorularını cevaplamak 1 2 3 4 5
veya rapor yazmak icin)
- To communicate with foreigners who don’t speak
Turkish. (Yabancılarla iletişim kurmak icin) 1 2 3 4 5
- To have a chance to be sent abroad for
professional development. (Yurtdisma mesleki 1 2 3 4 5  
gelişim amacıyla gönderilmek icin)
- To know people from other backgrounds and
cultures ( Baska kültürlere ve tarihe sahip 1 2 3 4 5
insanları tanımak icin)
- Other.please specify (Diğerleri,lütfen belirtin)
HER b i r  s e ç e n e ğ i n  Ö^JEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
2- Which language skill(s) do you consider necessary for learning a 
language?
(Hangi dil becerileri sizce gereklidir?)
- reading (okuma)
- listening (dinleme)
- writing (yazma)
- speaking (konuşma)
2 3 
2 3 
2 3 
2 3
4
4
4
4
5
5
5
5
1 2 3 4 5
HIC ZOR COK ZOR b i r a z COK SON DERECE
d e ğ i l d e ğ i l ZOR ZOR ZOR
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1
HIC ZOR
d e ğ i l
COK ZOR
d e ğ i l
3
b i r a z
ZDR
4
COK
ZOR
SON OERECE 
ZOR
SKILLS
READING
HER b i r  s e ç e n e ğ i n  ZORLUK DERECESİNE GÜRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
3- Which of the following cause difficulty for you in reading?
Asağıdakilerden hangileri okumada güçlük çekmenize neden oluyor?
sentence structure (cümle yapısı) 
grammatical forms (dilbilgisi yapıları) 
the knowledge of technical vocabulary 
(teknik kelime bilgisi)
the content of reading materials in military 
texts.
(askeri konulu okuma malzemelerinin içeriği) 
the content of reading materials in general 
(genel olarak okuma malzemelerinin içeriği) 
other, please specify (diğer, lütfen belirtin)
1 2 3
2 3
4
4
5
5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
HER b i r  s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
4- In your opinion, which of the following reading skills are 
necessary for you ?
(Hangi okuma becerileri sizin için gereklidir?)
- To understand the main idea of the reading 
passage.
(okuma parçasının ana fikrini anlamak) 1 2 3 4 5
- To understand the reading passage in detail
(okuma parçasını ayrıntıları ile anlamak) 1 2 3 4 5
- To make inferences about the passage (find 
out what is not directly given in the passage!
(parçada direkt olarak verilmeyen bilgileri 
anlamak)
- To understand the information in diagrams 
and charts
(tablo ve grafik verilerini anlamak) 1 2 3 4 5
- To make a summary
(özet çıkarmak) 1 2 3 4 5
- Other, please specify (diğer, lütfen belirtiniz)
1 2 3
1 2 3 4 5
HIC ö n e m l i COK ö n e m l i BİRAZ COK SON DERECE
d e ğ i l d e ğ i l ö n e m l i ö n e m l i ö n e m l i
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1 2 3 4 5
HIC ÖNEMLİ COK ö n e m l i b i r a z CDK SDN DERECE
d e ğ i l d e ğ i l ö n e m l i ö n e m l i ö n e m l i
HER 3IR s e ç e n e ğ i n  ü NEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
5- What do you think the reasons for your having difficulty in 
reading are ?
( Okumada güçlük çekmenizin nedenleri sizce nelerdir?)
We are not taught specific vocabulary 
related to our subject.
(özel askeri terimler öğretiImiyor.) 1 2 3 4 5
We are not taught general English grammar 
and vocabulary.
(Genel İngilizce gramer ve kelimeler 1 2 3 4 5
öğretilmiyor.)
We are not trained to read effectively.
(Uerimli okuma yöntemleri öğretiImiyor.) 1 2 3 4 5
Our English language background is not solid.
(İngilizce seviyemiz yetersiz kalıyor.) 1 2 3 4 5
Other, please specify. (Diğer, lütfen belirtiniz.)
CEt'ABINIZI DAİRE ICINE ALINIZ.
6- Do you think that you should be taught a reading strategy other 
than special content of language to cope with your reading 
problem?
(Sizce okuma probleminize çözüm amacıyla dilin özel içeriğine ek 
olarak okuma stratejileri de öğretilmeli mi? )
YES N0
WRITING
HER b i r  s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
7- For what purpose(s) do you need to write in English?
(Hangi amaçlar için İngilizce yazma ihtiyacı hissediyorsunuz?
writing essays in language exams 
(dil sınavlarında kompozisyon yazmak) 
taking notes in formal lectures 
(konferanslarda not tutmak) 
preparing reports 
(rapor hazırlamak)
corresponding with friends in English 
(tanıdık kişilerle yazışmak )
other, please specify, (Diğer,lütfen belirtin.)
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5
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CEVABINIZI (X) i l e İŞARETLEYİNİZ.
8- How frequently do you have to write in English?
CNe kadar sıklıkla İngilizce yazmak zorunda kalıyorsunuz?)
( ) always ( ) often ( ) sometimes ( ) never 
(daima) (sık sık) (bazen) (hic)
HER BÎR SEÇENEĞİN ZORLUK DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
9- Whioh of the following are difficult for you in writing in 
English?
(Asagidakilerden hangileri İngilizce yazarken size zor gelir?)
- making grammatically correct sentences
(gramer olarak doğru cümleler kurmak) 1 2 3 4 5
- selecting appropriate vocabulary items
(uygun sözcük secimi yapmak) 1 2 3 4 5
- organizing information in a paragraph
(bir paragrafı organize etmek) 1 2 3 4 5
- formulating the topic and concluding sentences
(tez cümlesi ve sonuç cümlesini oluşturmak) 1 2 3 4 5
- other, please specify. (Diğer, lütfen belirtin)
ŞPEAKI.NG
HER BÎR s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
10-Which of the speaking skills are most essential in the military? 
(Aşağıdaki konuşma türleri askeri İngilizce için ne kadar 
önemlidir?)
forming grammatically correct sentences 
while speaking
(konuşurken dilbilgisi kurallarına uygun 1
cümleler kurmak)
participating in discussions in English 
(İngilizce tartışmalara katılmak) 1
asking questions in English
(İngilizce soru sormak) 1
presenting oral reports
(Sözlü raporlar sunmak) 1
pronouncing words clearly
(Kelimeleri net olarak telafuz etmek) 1
other, please specify. (Diger, lütfen belirtin.)
2 3 4 5
2
2
2
2
3
3
3
3
4
4
4
4
5
5
5
5
1 2 3 4 5
HIC ZOR COK ZOR b i r a z COK SON DERECE
d e ğ i l d e ğ i l ZOR ZOR ZOR
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1 2 3 4 5
HIC ZDR CDK ZOR BİRAZ CDK SON DERECE
d e ğ i l d e ğ i l ZOR ZOR ZOR
HER BÎR s e ç e n e ğ i n  ZORLUK DERECESİNE GÜRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
ll-Which of the speaking skills are most difficult for you?
(Bu konuşma türlerinin hangileri sizin için daha zordur?)
forming grammatically correct sentences 
while speaking
(konuşurken dilbilgisi kurallarına uygun 
cümleler kurmak)
participating in discussions in English
(İngilizce tartışmalara katılmak)
asking questions in English
(İngilizce soru sormak)
presenting oral reports
(Sözlü raporlar sunmak)
pronouncing words clearly
(Kelimeleri net olarak telaffuz etmek)
other, please specify. (Diğer, lütfen belirtin.)
1 2  3 4 5
1 2 
1 2 
1 2 
1 2
3 4 5 
3 4 5 
3 4 5 
3 4 5
LISTENING
HER BİR s e ç e n e ğ i n  ÖNEM DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
12-Which listening abilities are most important for you? 
(Aşağıdaki dinleme türleri sizce ne kadar önemlidir?)
recognizing words from the stream of sound 
(dinlerken seslerden kelimeleri ayirtedip 
tanımak)
realizing where sentences begin and end 
(cümlelerin nerede başlayıp nerede sona 
erdiğini anlamak)
understanding and taking notes during lectures 
(ders veya konferansları anlamak ve not tutmak) 
understanding conversations
(birkaç kişi arasında gecen konuşmaları anlamak) 
following spoken instructions 
(sözlü talimatları anlamak)
other, please specify, (diper, lütfen belirtin.)
1 2 3
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
Hic ö n e m l i CDK ö n e m l i b i r a z CDK SON DERECE
DEĞİL DEĞİL ö n e m l i ö n e m l i ö n e m l i
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1 2 3 4 5
HIC ZDR CDK ZDR BİRAZ CDK SDN DERECE
d e ğ i l d e ğ i l ZDR ZDR ZDR
HER b i r  s e ç e n e ğ i n  ZORLUK DERECESİNE GÖRE BİR RAKAMI DAİRE ICINE 
ALINIZ.
13-Which of the following are most difficult for you while 
listening?
(Dinlerken en çok güçlük çektiğiniz konu nedir?)
- recognizing words from the stream of sound
(dinlerken seslerden kelimeleri ayırtedip 1 2 3 4 5
tanımak)
- realizing where sentences begin and end
(cümlelerin nerede başlayıp nerede sona 1 2 3 4 5
erdiğini anlamak)
- understanding and taking notes during lectures
(ders veya konferansları anlamak ve not tutmak) 1 2 3 4 5
- understanding conversations
(birkaç kişi arasında geçen konuşmaları anlamak) 1 2 3 4 5
- following spoken instructions
(sözlü talimatları anlamak) 1 2 3 4 5
- other, please specify, (diğer, lütfen belirtin.)
CEVABINIZI d a i r e  ICINE ALINIZ,
14- In your opinion, which one did your English teacher have a good 
mastery of?
(Sizce, İngilizce öğretmeniniz asağıdakilerden hangisine daha çok 
hakimdi?)
a) both English and military terminology ?
(Hem genel hem de askeri İngilizce kelime bilgisine)
b) English but not military terminology ?
(Genel İngilizce sahip, askeri İngilizce’ye değil)
CEVABINIZI d a i r e  ICINE ALINIZ.
15- How is the mastery of English related to the mastery of subject- 
matter in military?
(lyi İngilizce bilmekle, kendi konunuzu iyi bilmek birbiriyle 
nasıl alakalıdır?)
a) very closely related (çok yakından alakalı)
b) related (alakalı)
c) related to a little extent, (bir dereceye kadar alakalı)
d) not related at ali, (hiç alakalı değil)
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CENABINIZI d a i r e  ICINE ALINIZ.
16-Do you think that you learned the required 
content in English for your subject ? 
(İngilizce derslerinde konunuzla ilgili gerekli 
içeriği öğrendiğinizi düşünüyor musunuz?)
terminology and
terimleri ve
ENET HAYIR
CENABIMIZI d a i r e  ICINE ALINIZ. 
17-Do you often refer to a dictionary 
words in a reading passage?
(Bir okuma parçasındaki bilinmeyen 
başvurur musunuz?)
for the meaning of 
kelimeler için sık
unfami 1iar 
sık sözlüğe
ENET HAYIR
CENABINIZI DAİRE ICINE ALINIZ.
18-Were your textbooks specially prepared by FLD ?
(İngilizce ders kitaplarınız Yabancı Diller Bölümü tarafından mı 
hazırlanıyordu?)
ENET HAYIR
CENABINIZI DAİRE ICINE ALINIZ.
19-Was the level of language in your textbooks appropriate to your 
language level ?
(Ders kitaplarında kullanılan dil sizin seviyenize uygun muydu ?)
ENET HAYIR
CENABINIZI DAİRE ICINE ALINIZ.
20-Did your teacher give handouts in English from other sources ? 
(journals, reference books, papers).
(İngilizce öğretmeniniz diğer kaynaklardan örnekler -dergiler, 
makaleler - getirir miydi?)
ENET HAYIR BAZEN
CENABINIZI (X) İLE İŞARETLEYİNİZ.
21-What kind of homework did your English teacher ask you to do ? 
(İngilizce öğretmeniniz ne tür ev ödevleri verirdi?)
( ) Listening to news on TN or radio and prepare a report.
(televizyon veye radyo haberlerini dinleyip rapor yazma )
( ) Writing a summary report from textbooks.
( ders kitaplarından özet çıkarma)
( ) Writing a paper on a specific topic.
(belirli bir baslık hakkında makale yazma)
( ) Reading from journals, papers.
( dergilerden ve makalelerden okuma)
( ) Writing short essays on specific topics
( belirli bir konu hakkında kısa yazma denemeleri)
( ) Writing summaries or critiques 
( özet çıkarma)
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( ) Take home exams.
(Evde yapılacak ödev sınavlar) 
( ) Other, please specify, (diğer. lütfen belirtin)
CEVABINIZI d a i r e  ICÎNE ALINIZ.
22-Do you need translation in your study ?
(Çalışmalarınız icin çeviri öğrenmeniz gerekli mi ?)
EVET HAYIR
CEVABINIZI (X) İLE İŞARETLEYİNİZ.
23-Uhat level of English do you need to know in order to carry out 
your career sufficiently? Please tick only one choice. 
(Mesleğinizde hangi seviyede İngilizce’ye ihtiyacınız olduğunu 
düşünüyorsunuz? Sadece birisini işaretleyiniz.)
( ) native speaker (anadili gibi)
( ) advanced (ileri seviyede)
( ) intermediate (orta seviyede)
( ) beginning (başlangıç seviyesinde)
d e ğ e r l i  KATKILARINIZDAN DOLAYI TEŞEKKÜR EDERİZ.
